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Leadership and culture

}

Articulation into written policy:
Code of Conduct

}

Recruitment and

induction
policies and
practices
. Supervision
Risk assessment, Empowerment, trali)ning an(i
identification and i i
ato! 1nclu_51on a.nd management
remediation supporting children policies and
practices
Responding
toand
reporting
abuse

Figure 1 The key features of a child safe organisation

32030052 000N 328M 36 lqdup:
o @ 1 q ‘{P

3.1 65]5"630959&5 oace %)
. 3 $C LOP o:u.,

3’3(\9330) 5¢ U)QS@U)é GODG (YSGOD’)GES]EWS@’)EGO’J& GES]E"GW)& s 0 C(\)(SCC"gﬁ
Os 8 L O Gp ° 10 ° ‘{P @ L (?

C C C o C C C (9]
D I3E295C03 U)Q)GC\J)LP(T)U(%C 0)?6?’)@}&(03 (DGC\)OGU)JDCOGOD’)S’BGC\O)S’B(T{IC‘;QPO(?
C

3
®»
S
®»
3
3
8’7
®»
g
%
COn
®»
=
C
(Sle]
°oCn
(@]
-0
On
S
o
J
&
S
o
B,
13,
S)
2
3n
3o
g
3n
®»
o
S
)
©n

éGU) (3]@ C-
[yeeogqoleps



C ocC
(Y)CSG&]_S&L)CGP

(2308

o
o

C

S?COZ MO

§Podee

C

C
OODMOOGOOCE6

o

(¢}

o
o

IL

Seom od
Cc20D 90I3

o
°

C
C

AoSefop

o
o

Q4P

003N C6IDD 3260302

o
o

SC NGO

]l o

C

o
o

o

C
0(77)(78(13661
G&)QPG(D@ESII

MO

39(5]3906

¢
[§CZ

ablavp

c

3

C

o cOOC

o

L

9}

o
o

[gl.ILJL({P

o
o

(DGC\)SS?GOT@GUJ’SQU)GP

C
3230C320:

o
°

N ’] c C C
©W320I320C O?@@
I Oe

C
6300CO302

ealc:

ODéII

ocol

=[5 dl

oo

(97

cOD3MNC

MO

C

&C 3260032

]

o

o
°

86618%013&{]’3

C
cOD3(NC

MO0

c620D OO

C
oC

o
o

o

C
320000 60D

o
o

P

MeQO:

C
C

o
(0]

I

"'(’ C
63IC:600C

“©
3
8
o -
O
&
cO
O@L
%
O
3
€
CQo
ﬁ“l. oo
meuu m
w CQo
o
oo q_
oml. Cm
5 &
m P\%o
g
g ©
OOOL Cw
3 Qo
\mo
3 5
O O
o o
O o
g &

C co ’] C
3’3(73(T) UI)O?%]O OD@II

¢

C

Cce GODQPGO)GI?

0??’30(\)86

o
o

P

o
o

¢

OPOFOREP

R méadrpues

oND-
]

[
o

c

(N32000

Qﬁ%&{)@'ﬁ 326000

L

¢
ool

0§00



c

c

C

C\)(D(I)Sl?:?@l

C cC ©
@cz (JL00| 32

ol

o
o

P

L

9}

o]
0pl=lepp

C
H{~jo0p) OGI]

C C
S&C QG]CZC\)C
1o ]

o
o

JI054p

Cug—

U4

PCORD

c._.C crc 0
GO0 ?@8(\)@8@? ILEtPﬁO?

o
o

0503 eeqpgRd

&P

oND-
1

[
o

c

c

320000 3260000032000

o

[
o

c

CDéII 0oC

Q__ ¢ "I
C\?S?OO



G0PEOGHs!
o%ooégqpssaozc{?zogé cocrgéﬁ Working with Children Check (WWCC) (ﬁj]@ cl&or%or%

[N
C [2] C C
(DO)GSOS[SSG@)CS GQDSH)GQ)@CSII

C . °OWWCC ﬁ C Co C 2, CN R @(’ QC. <, o @)(’c
?U)O)@okﬁ)o(fl_) & OD(Y)U)Q%O??@ioG]_OOgEﬂDOS’B ()] 0360@80@’)0@ C3

3-
3
;Cafv
-3
—onn
I—§O
C,
3
o]
—£nn
8
9:&')
S,
-0
Cn
c
-0
Cn
)
5'2'7

6003PEOg$SE WWCC 20
¢ C O O o C(™C C o C ’] C
GQ)QPG(DG]? qczoooo ???@c?CD@O?SODOO OD@II

lo L

39(\)’)839(\)’)?01603’3 O%(I)ESSEH’JSS?(YO)(YS Sbé(yf)tﬁ

GODQPG(D(S]CD@CII

l 6638 C‘S(ﬂ’)ﬁ?@@’)0° GOD%PGO)G]?I (DODQY)SC\POSGC\)’)& QPgODé
C ° o O ¢C C
qC U)@ﬁSfBGC\DS’BO’{IgUgC MEQO:600:DC:S GOD’JS‘?G@@I Qﬂ’) (Te C\?OO?’)G@’)CO
GODQPG‘DG]_:’?S’BU)(T) U)O’{IGOD’)BO@’)&{P (7) 602 G@)CG@@& |

[¢] C C C C C C cocC
3200033200008 OO0 U)O)@@ODE (Y)GC\)SEH’JS&C OU.)OD(Y)OD@ 3CQO
L I LL 1o L

o c‘(‘) o O o c‘(‘) CO ’] C
6032$:QPIM eeo[gc?oe@)cg Ciesle/alchiblleviebll

Sgﬁ

(37

o
=

C C C o C ocC C C C
(DGQ)SQ{P&%? 3’30?00? 98@[@ O?OOQ G{P e3208 OCU(OZO 8(?C€P (7{](03003080

C C
GC\?U{I?ODC@)S GO%OCDSG@’)CS GQDSEPG@@CSII

cC C ° (®] Co C
3’30)688%(7)’3(\)&{[’383’30?3@[?0? @leS(ﬂJSOD I



C
C

o

o o
o o

¢

o
Belop

39(3]3305)

C

QT) ODCO’)c?

C
C
¢
ODEII

5

C
C
P2

©
)

3¢
Q9 QPO500

o
o

¢ C
G®61<?39%)(T)
¢

C
C

ZGG]_
ol

A

C

(ep]e:

o

c

o
o

L
Q032

e
O
m 6

o
o

Q o O
229¢

C
<J§C°: 36

o
o

8?%(5 MO
Q{Pﬁ (V)

IL

wola

c

PPeq

sp ¢Olaqp

(9}

06300
o

L
o

o

c
c
R
soncoqpicd oS REG62Ee3
|LEiP° L] °61 ‘g~ ‘%
¢
NP

o

c
OD@II

c
OODMOOGOOCE6
C
C
O’)ODC(S]

o

8qje0

o]
s
o

o

o
o

A
(e 0]~
Lo

(9}

’] C
s 3201320CI
C

éll
¢

o

QO30
A
cgpe
N

32
600D 3260030

o
o

C
c?g 306
¢
8(3]03
sMC

008

o
o

’] C C

320I1320C CDC@J
¢

e

0000 20C6

o
o

L

C C
&(TJG@U)

agoleqp

Loe
MO
GODQPGO)GP? 3230

Q

CQo
]
-

ocC
opyRceo

C
c632DC 6

ol

o o CD
BO0P §p

P

[
o

c

32000

CQo

c>¢C C C C
@@OD&?II 00C:3200M
(¢}

C

OD(DOD’)GODGl:?

o
o

ol

o

(9]
O?G

o
o

Y

°D-
]

C

0020000 325PL5qp

C

oe0lc

326000(N32000

¢



Q(GJ)](S]II

o
o

PP

20 CS’BC\)(Sgﬁ()OGD
[0 32X

o C@
43¢

e

o
o

320

o
o

P

o
o

C

¢
O?OOG

¢

(o}
(L)oﬁ]ﬁ (0p]0)

C

| D00DC

c0Os

3200: °

o
o

C C o
(0]

C C C
SC\)@@’)SOD?OD&?II

B0

Q5§ loonS

o
o

L

C
(Q]0]~10)

91

¢
80\)@

P

L

o O
0§06
L

%T)(TSG&]_Z

C

C
OODMOOGOOCE

o

(¢}

o
o

¢
06610?%9 MO

c
COMEQAO:602:(DC

(9}

050395

o
o

C

C

GQ)G@ 0)‘?0)(-{]’3

o
°

ol

R LONY|OPPRIFOIPORE

o
°

5§05

o
o

C

C

PR TSP PP

o
°

C
¢

C
cj§(°3 SBGC\?S'BOCEI
C
AQOMEO)

P

o
o

agoleqp

o

o
o

32D

o
o

o
o

N C
PgPoR

023

o
o

MO

UDCSGGF

it
L

320

o
o

C

39°9P

flon 32530103

0NAD0

c

coladl

c

3260000032000

8’)_

o
o

1



C o o]
@o? oo&)oaﬂ(ﬂoo 000
P

(031922

o
o

C cC ¢
(0] QI(Y)QIC

&P

o¢)

o
o

L

ocC

3200O0C

C

’)G&)’)é ool
¥ dl

o _¢C
C\Pm

oo

320

C
O]?COOG{PQ

o
o

[o}

QDCDOC)SJ']GOJZ) MeO

C .S, £
cpbegiopqp

Com So o Coe &
I ﬂCoﬂCoQ)ComCoj&co:

o
o

C
C

e

C

C

OD&? OD(EGC\{PG

o
o

3¢

c

616@61;? GOD%PG(D

o
o

(¢}

Qo C Q °
m C\?(DGC\{P@G(X)@O)’J

o
o

o
o

o
o

o
o

ocC
° U)GPQBOGCB@CGP

Lo

(9}

ﬁpoge 3) 003N

C

C
OO0MOOGOOCE6E

o

o

o
o

5

c
C\I?Qﬂ’)eGUJo(T)C

o
o

320

o
o

¢
C

5
lme{p @c%O%‘S[%égl

o
o

[
O
L

2000C

S0m§e06pl g

C

o

C

0MNEOIDCIOMNIOD

Co C

| 3289395

zmz[g
cCOM)

C o
CDCODEtPSS?)S 39(\\333
O L

IL

o
o

[0}

aSooooﬂeooo MG

o
o

320

o
o

P

¢ C
O:?(DGS

SC G(DU):?’O)

o
o
1l o



oo

320
éll

o
o

30%0()0&{]’)
oloo

M6

o
o

C

6CM|CE0

C
call

(of

o)

Cs GQDSH)G@G]_

C C
: conznae(ogp
CO
PP

30

o
o

P

MeQOs

o
o

° 806’)33)

C 2]
SGJ{IOO[:.’

PR PP

o
o

C
O]

O’)’)O%Qﬂ)g

8®OSG&)86618

o C
OB(DG

C
o,

85l

o
L

C (®]
386180? 320

cO03(NC

o
o

MO

o
o

o O C
,]S)J (O)(BOGOO@

c

D0OE6DID329

[®]
L

c O
CSU?

C ¢
030)6&)8668@?3@

Cs GODQPG(DS]_CI

c

slop
$09

o
o

(098]

o
o

c
8&)8

0 8 C
GG]_«?COZQ)OC\{I

o
°

C
cOD:NC

o
°

303é 951-14V)

P

o
°

C
o

ODéII

)

9 Q3OS0

C

¢

o
o

°

JE

L

(9}

(9]
LO(D 6300

C
3¢ coo9pg

(o}
o
L

o
o

C

C

OD(T)OJ’)GPGIGO)@@CS’BGPE{P

o
o

Lo

(9}

cOD320

o C Co C C
9qPgleo6(acsyé o

C

320200 3260C00(N3200D

ND-
]

o
o

C

(¢}

o
o

C C
G(g&)@ll 0oC

]



I OBG&)’)

o
o

| GC\?O’{ICEG

o
o

i (K

o
o

C

RO

o
o

ol QIE(;]SQH’)

C .S, £
+ opdciopqp

MO

o
o

320

o
o

P

c _c
O?OOGSS?’)

o
o

C

¢
Oq?(X)@

[5¢
o?og CCtv cgés@

I 806’)3332

BE:
GOD’)G%GPQ{P

o
o

C
(61~10)

o

el

o

o]
230D 6CY
eooo/e[%

ab)
[

o
o

o

[§OREPC PP

o

060
Lo

Cc O

(0p) a?oooo

o
°

o
o

cocC
C?C

o
o

o}
o
i

C
O]

o33

COZGC\{I’SGOD’)

C

o

C
320000 2O

o
o

P

o
o

c

(2300 8) O%(I)@

C C C
qpa¢ 32090095

GODQPGO)O']II

o
o

60
3200IMiI 806’)

o
o

9

o
o

C
(ep]e
r]ll

0MNID0O0

o
°

C

cJD

o
o

C
o

(98]1-1QV)

AIGOU)’)O

390800 o

GQDG’B%GP(DQP

[
o

1

c
ooC
,] C
320I1320CIl

o
o

C
G&SG&%@C
o O



C
SC
]l o

6618

()8)

o
o

C
cOD3(NC

Sil)é MO0

$P539P

C
O]

603

o
o

9

G%GO\)’J 8

[©] CO o
[(_B[ooco)eooo

o
o

010 8)
(0]

C

C C
&)(Y)C\)(T)@

C
S

-

ODéII

&4

C

GOD%PGO)OD

o
o

C
C

olop

o
o

C

326000(N32000

ND-

o
o

]

3208 32

o
o

P

c
O\RCOD

MO

Lo

00320

CiC

C

G30DCOlll

o
o

L

(9]
M 60

o
o

C

C

(2300 8) %qjmsammeip

ocC
c%C

()

o (@
200@[
L

C

Cl 336”(783903(0%[3

o

c

5

o
o

808’33’33



3’3608%[’)

o
o

C

C

C

39%](7)39(\)003’3038

o
o

C

2000C

C
(g¢

o
o

o
o
]

| 806’)33)
P

[
o

C
C

C MeO

C

C

GO)G]_«? GODSU’)G(D
33(3]330

c __ceoc
C\)OOC\J)GS@?C

]

33’)8(\?8

o
o

P

o
o

MeO

o
o

320

o
o

o
o

o
o

L

C

& =g

o
o

P

(98]1=1Q W}

003202 C]

(YJS?GOT

c

o
o

¢
()? 396(\)839?@)(1)’)

o
o

o
o

o

Bioopdop 3o

o ajjz2(0jyR

m S’BG(VDCS’B@&?GGO(S]II
L

C

C

C

Gl@é(\)’)

(9}

o
o

I

C
oOoMoe

0¢ep wolzaps
PCSP @ Qﬂ’)"

8@618
(98]1~10)

né
%GOTS’B@@[%I

(2309}

(9] C
@OD@@’) MO0
L ]

?

Q C c C
39033??(7)[9[@02?9

o
o

(Y)CSGG]_

(2309}

o
o

MO

C

o
o

C

8@8&{[')

BEep e
LGPL

¢
ZOOEII

c

c
AO0GOCEO

U)S’BGOT

(9}

C c(XC
OG&)’)C@CQ
C\)’)G@Glc?

Qv
L

& 0ze0lsolod

L

¢ C
?COZ MO

Lo

C

c(DDC

o
o

P

o
o

o
°

o
°

320

o
o

3030()0%]’)
C C C CcC ocC
%ggmegkﬂ’ﬁ@? OD(D@iC

MO

IL

GCOM)

o
o

320

o
o

P

o
°

C

¢

6PO§@G

C
o,

20

603

320

o
o

@C

o
°

(9}

c 3’3030&?’360

C

S?O’)&)

P

o
o

C C
200 &(DOD()OGGI
(o)

G

o
o

OOGC\)%OO’)OO(DGGl

(¢}

HM



o
o

C ¢
C32008

(5]3'380

C
) eedq|EeD:

ccC
M|SO&

dil u

O

320

o
o

2 (CORE)

o

Exoeladup

M CI326

[N

o
o

eNz26[adep

o
[

oS[gé

18 @!.- L0

C r‘ C
OOO0OOG|P NN GE)3 32003

gy

o
o

C

MS30A@I$s 3200

C
oll

[a¢

C

C

A0 C

c . c . c 9
MNYCAOOCHMD

L

[N

Z(YO)RQSQO Il

)

o
o

30

| I W W= | L

C

C
(2159]0P]00]0)

CPD

)
o

M09Quap

| W J SN | L | RN

o
o

c

399@} PNOO

308@35610 Il

O

o
o

30

[ JCSIr

o
o

33’36]?(:"’)

C
(o4

e ATA College en e.famcooﬁafae@o

3?663396[(;@[38

g



https://ata.college/dashboard/my-status
https://ata.college/dashboard/my-modules
https://ata.college/dashboard/complete
https://ata.college/courses
https://ata.college/courses
https://ata.college/group/tutoring-fundamentals/
https://ata.college/group/literacy-specialisation/
https://ata.college/group/literacy-specialisation/
https://ata.college/group/literacy-specialisation/
https://ata.college/group/numeracy-specialisation/
https://ata.college/group/numeracy-specialisation/
https://ata.college/group/running-a-tutoring-business/
https://ata.college/courses
https://ata.college/?s=
https://ata.college/?s=
https://ata.college/group/additional-cpd/
https://ata.college/group/free-previews/
https://ata.college/?s=
https://ata.college/about-us/
https://ata.college/qualifications/
https://ata.college/faqs/

o

GOD’JS?SI]-

o
o

8

c

GODQP(OU)

Sei350¢
ﬁ Module 32

C
c

&l
20p05¢

(0]
(@8]
L
Q4P
C

o
o
L

o

e320:00

o

o
o

o
o

.
C
&

o

C
(08)
el
G000 326032
260003260032
C
o8l

o
o
C

3
9

o
o

C
ac
o
o

C

320
§
moogwe
sMC
@%GP(D(Y)C

o
o

[NH|S

(9] C cocxc ’] C(XC C o0
Eﬂ’)g(? QgGSG@’)C&LC C3l 0loC CS?(OZ (O)(BZGOZ

cJD

o
o
o
o

G|9326203
GC\)"@(YO)Q) 5¢ @
T 8"

o
o
o
o

c

o
o

MOOGY

9}

coyp
326MNC
G320
MO
(98]1-1QV)
MO
MO

(216]=10)

cl

(g1 o)

°5

oo

O

N C ¢ (9] cC oo O C C
()O@CDGGS@?%H’)SOO (D’)OJ)SG’B@C 03()0()0)@86 00]0p) OO’DSG@') 20
o L L © T 1 IL

32

0HOd 80%

L

(©]
Lo

216/20 200

o
L

30

o
o

C

S (o

(@] C C
module 0?633'30@0

332020001
: i


https://ata.college/contact/
https://ata.college/account/my-profile/
https://ata.college/account/orders/
https://ata.college/account/payment-methods/
https://ata.college/account/ata-link/
https://ata.college/account/customer-logout/?_wpnonce=829d765af2

C

c

emP MY

XXXXXXKXXKEXXXXKXXEXXKEXXKIX XXX XXX XKXXXXXK

C C
1.0 (7)6(08(7.7)0303?:336@9 H

OG(Dg

1@1920

SGﬁ 326D

MO

(o}
m
L

o
o

P

o
o

¢

OPOFOREP

Sel
2000
L To

@O

C

C

()OGGPOO

q) 2§

o
o

cO23NC

o
o

MO

N
0033[3

o
o

?OO’J@(YJGC\)

o

88ﬁ

N C
3"3(09?9@@

36618

¢
cOD3MNC

o
o

C

c

OD@S?QT)CDE MO

[goleeepqprade opd

P

C

c
G320M GO

L

c
000G I

o
o

C\)(QCID’)

o
(05
L

o
o

[goeesqp

Q)é 36

oS[§5386[58 coypqss
L L JJ?QJI.

&P

C C C
qPH§¢ cpoodypsamcgad

(S]II

o
o

(S]II

o
o

(005

o
o

L

(9]
ﬁm 32600

o
o

o
o

o
o

9
(9?00


https://ata.college/product/child-protection/?edu=8
https://ata.college/product/child-protection/?edu=quiz&status=introduction

(.S]II

°
o

c e
%OO

0
80?(9

%G@G?G?Q{P

GO)QD&E:)

o
o
L

(9}

0
O?CD

C coc
G(.(OO?OO&?CG@

eega%g 2003
o ]

onSe

[
o

¢

ﬂéOO’SOq?

(®] C
(Te G(TODOGO’)’JODQG’BQ'] ('7{”[

o
o

260332(034p

(0318038200

o
o

C

Cfc_))C MeO

o
o

OG§®8?(0339

C

CcCo

C

(KH'[%]CGO)UDGI 0C

-

ol %(3]3&{]’)8

(SC%SO)éé{P

(QV)]
L

gﬁ GO{I

o
o

C

¢
®OO§GW)C&?E{P

C

C C C
AYQCLPeFE P

C
C

(0p)
o

o
o

P

32603

2300 8] 390)&?

o
o

N __C
UOJOOO’)

oo

C

C

OD@S’BGPOD&? MO

JJsespyqp:ade 6pd

2

C

C
6I003230CVI0DGOII

L

o
°

qc

o
o

co

(9] C
) ILGW)CC\)’)G]_c? GL.]

23

Qo

o
°

C
C

ooy

o
°

008

c0O:s

o
o

CocC . ocC
6BE:BEepegepqp

C

¢

qp 20¢e0qpeoq

C C ° ocC
OOCSOD@(D 0I&C
L L

(2309}

o
o

MO

GODQP(;'G(DII

o
sea?)

olpot

o
o

C

e&aoaé@mo

S )
SG@)Cg GOD%PO coll

C
000000

[0}

@l(\?f)@@)ég GQ)SEP(.S]GC)II



[g520p3

o
o

efigl

ﬁP(TSGQ]_S

C
cOOCG

°

C
OO’)(TO)Q)

C '] o)
32000010032

A°

IL

ov]=leppleplng)

R

6030 3260032

cO23MCs

o
o

MeO

C C
4320305 Re200606(13p30d

o
o

@lGOJ)OOGCD

ob)
[

ﬁP(TC)GG]_S

C
c0OOCe6

o

C
(mogoo

c
¢

0‘.“

C

36003MCIE6I0D 326033

2.0 meoo

eeza%z 2006
(] 1

o
o

P

o
o

C

C ¢
JGI]G@’)COZQJQ Oc?@@

GO’)SOOCSGG]_S

o
o

[98]1-14V)

o
o

Y

o

C

oo CCTV oocc)ooozoocoooon

o
o
i

o
[

o
°

9

396@’)063’383’3’)

i 03
98]1~2008] ()’{”l_éﬂC@GpEﬂ’) 20

C C N
czleviVleviilep

IR

(T)GC\)SGO’OJ

C ’] C
OD(OZ() OD@II

o
o

o _¢C
35

o
o

30D

(e
o
o

c

2R ©°1P

o

3’3’)8(\[)

o
o

c

c

RG24

C

C

C
S

we03m(0g)q

5

éll

C

o

C

@OODCOD

o
°

ee:a$g 2007
O 1

C

C

C

(9}

0732505 6p520P3EPVR

)

632000

C

20056

c . C
?%(0300’)

CQo

C

C

98]23008) C\BOG&)’J

0]
o[
C C C
[6p]ep] G(D’)(D’JSOD@(D
L L

o
o

(98]1714V)

aoaﬂn

<Y o
OMWL



L

(9}

C

(TO)C cQOOMM

7P

L

Q

AQOGJD 6

1?081?’360)

00 ¢C
oo?oo

SJGI]GOUZ)(?? @é()’]ll

o

(9}

o
o

G¢

C

m 39083610

§al

o
o

P

o
o

C

Gp 326000(0N32000

GOD%P(;]GO)II

¢

C

C

o>

GjGGl(S]II

Cq&@éll

(mogoo

o
o

320

o
°

ocC
%CGO\)’) 981-14V)

“€

GO)OJ&(): I

ols

o
°

5 05

o
o

C

C

PR ISP PP

o
o

P

$p0t

C
O]

C C c ¢ O cCoC C
8063080 (IL)O’)G(Q’JGP? C\?CTBO&LCODEII

Ge:ac%z 2009
O 1

20pb

o
o

C

C

oplepl-ievp ()’{”I_GJ]C@GP&{P

o
o

o
o

(T? 32600

(9}

o
°

Q4P

60023260032

(2309110 9102

o
°

MO

coc
quil)@ ELDCG’)GOD’)

C

P RYReP

@GPQPS

@)SO@GOS

C
§¢ =

I mGPkin

o

o
o

P

GU)Q{PSI MO

[e}

éll

¢oloo

o

QPO

L

C
00 69

e

o
°

C o C <,
opbadicpdepdigp

33<?(T)(ID

o
o

9§

C

C
oll

ol

OGGP(OOOSJ]C?OO 3’36(\23’30’{]

Lo

3’]? O’ﬂ”ﬂé@OGPGOgOO gﬂ%(gGOgO% 32600



eega%g 20 6 10
O ]

I}

Cca0 20 MDD IMCqs M| COO000 3P COM 32090006 C
R§Es0sp0p5 Ceoqs 09]6303]Co0dy 32(03paan0? 3200056(03¢
QU805

QDUO)CD(SG UJ)GU)(TOJ(DGS° 633(7% G@)@Lﬂll
iLole L ‘? (AT oJ Jrﬂ 1

c c c C 0 C..oM¢ ccoa Co 0 C ¢
OGGP(.O(DGRC§LD O?SOQCS:D@C@@CO: C]CSCDGW 338(\):3’2(7’{|C0? O? OOOOGO)GW

oOf)

8304{[3& 313508% a)eﬂoz @lo)csmceepmoacﬂo o)oo:ﬁcs@eﬁ
C ﬁ A C O ¢ _C
opglel 32(03poada3 covsap
C C C _C
3.0 memze:mmc:canaaeogaamugeﬁgoocqu
C
eezac?z 20011
(] 1
C oOC o o C C ﬁ Q o C C C
galclevticieatioaleti=NESelelNe @:DD?’)&{PSO? o?u[g‘?[%czcm mc?ezsae@aseqlmmz 320000505l
C C C C C C C
ﬂcgmcg@mmsem claLc;lseﬂ:)g ]9026300CE MOl
N C CcC O C ’]
memge@')mi 39?§ooq33[5p200 @'):g?')szﬂooo? gascopool

coc(rcC
?’)86(1)’3C<%C[§C§

N C C C o C C o C C
3’3%9?30)80(-{1’30%)C ?(X?okilgoc?? C\POG? 0?@039’) C\) S’ﬁ O(DQI(D@’) 3’33)00:?8 I

memgqugﬁ 33@()0’)539(?3 39@%{383(@3% d’?@m

(Y)GC\)%Q{PS@’]S 03&38()(7)’38



GU)S(DCSG&]_

o
o

r]OO MO

C Co
3’3@@ QOO0

o
o

Co
00330 COMA0l

L

(9}

o
o

C

¢

~100 8] OO%OO&L)]OOO)')G{P

cC __Cfe
OC\BO[BS

QO
L

8

Working With Children

Q C
36618 2000000
Lo L

Zﬁ]é

C
mcC

S sargpd
@’)CZ GOD%PO coll

305 §e

o
o

(wca) 00630

Y-

(YJCSGG]_S
C C
o[gdoes(jiopd

201614

(2308

o
o

MO

L

r] S’BG@S”BG?UJOSGI(S(TOB [gl(\)(c)() I

5 22])[°°

C

c

L

.
CQOYES

G

o c‘(‘)
CEE

300510V

¢
mcC

o
o

O

¢
320000 600

o
o

P

c
O\RCOD

o
o

MO

(o}
o
L

o
o

P

o
o

Sp 07040036p

GOD%PG‘DG]_%’JBOQ(TS 30

o
o

C
C

SC\)éG@’)

<?’)

o
o

P

o
°

C

¢
Oc?(b@

o
o

RYQeCPLP

QU)EﬂDS

GSO)é({PS

o
o

ealc

=]ep)]
o]

o
o

GO’.EPESCD’)



GO Ss
QOO?O

GCDS(DCSGQ]_

o
o

C

080 MO

C
S

0)&38 3230

C
N epplavicr)

cCOM)CE

o
o

C

¢
O?OOG

005
$090

C

Code of Conduct ©0030C

o

]

8-

Code of Conduct

o
o

C
20)’)610

C

3(’00({]’)

96
@”ﬁ S’BG@

CQeo

c
| 396(\?33(7{]?%’%?

SQIEQ{PS

o

o
o

2

N
Qo

320320

C C
&)CWJ%QG@II

¢
C

o C.oo . o@
OR$LPER

8%:J0 99?7

o
o

(215

C o
m ooooms’a?c?cf)u

mo

sle

)
qpist

1 oola
iL

o
o

.
¢

el

©330 3260032

c023MCs

o
o

oaé MeO

o
o

P

o
o

2

A Y
Qo

3200320

CDéII

Q__ ¢ "I
C\?S?OO



C
05108
O

(9]
° (73039

e

o
o

Ol

o

(2leplepsle

C
o

SQ%GP(DG
ZG'ﬁ 30

¢

O%CePIP

6618 OV

o
o

C
sMC

C C
G&)’JCQ{I’J‘S}&(O:

o
o

C
C

(2308

OD@ G@r]

C

(98]-1QV)

o
o

66.1339
9

o
o
o
o

C
sMC
C
mC

o
o

18 © 20

cD
cD

o
o
o
o

M6
M6
6O Se

Oo§0

GGOSUI{S

c ¢ o
o 28?’39’30

o
N

o C
U?OO

o~

02 00000DM ()OGC\)%GUg

336P608

o
o

c
C

e

N

o

000D 326

C
c

GlU)(DII

o
o

o

Lo

c o
O 93

[OOOO
Q ¢ C
<DOOGODOO@OJD@

€

cOOM A
(@] L

o
o

(98]1-14V)



Q)éll

)

e 322090

o

O

r]OCG]_

61‘%' O

o
o

C
Qo

0 329C320D60

L

(9}

o
o

P
3’3:7)()0%88"

o
o

M6

C

C

C C c O
G(ITJCODCOZO’JOOC\?O

?98

L

(9]
cODM
O

o
o

c

D0OMER0

XXHXXXXXXXKXXXXKXXXXKXXXXXXXXXXXKKXXXXXXK

(> pl~1-1{¢}

qeoSqp

o

ﬂ‘)OSGSF@G@)g

C

C
t{eppleplSel-1)ple]-]

o

1.0 meoo

2‘8ﬁ crlciops;

MO

o
o
L

o
o

P

o
o

c

OPOFOREP

Sen
2000
IL To

@0

c

c

Q)GGPOO

1g) 329

0 S C C
cq5co0 R

¢
(2305119 9103

o
o

MO

N
Eep) 39[9

?OD’J@OOGC\)

o



C
[plen]-{80 ]

L

comcunelpse

9

o
o
L

o
o

[peoetap

&)é 306

C
C

e & C o C C cocC (9] (o]
43¢ cpeudqpiaognd sasepodgbitelgad ecxpqsd

(S]II

o
°

(008)

o
o

L

(9}

00N 32600

AL
(S]II

o
°

o
o

o
°

¢ 9
‘?U)

(®]
8(7?(9

3’3@@3’36?&{]’3

G(DOD&S):

o
o
L

(9}

[®]
(YL)O’)

C CcCOoC
G(ﬁO@iO)?CG@

el

Cc C

C

lgévododiy

9

8607)3)8:.333

(TJGC\DSQﬁS’BGWJ

o
o

3260332(03|9p

(03160382005

o
o

c

UgC MO

o
o

050858

c

Cco

c

(T{”l_ﬂCGU)(Y)GI 20C

gﬁ GO{I

o
o

C

¢
0)00:?6&)’)0?&{]’)

c

C C C
RYQC]LPR3FE NP

C
Cc

o
o

(eopli-2ebp) 3?0é83?608£-"’)

:D@S?GP:Dé mMeQO30D

¢

| epypiady ups

C

C
630230 CLWIOGLII

8&]58

CcCo

bestangs §

(o}
L

D

COo



o
o

C
C

oloy

o
o

008

(210}

o
o

coc oc
68&:BEepegepqp

C

¢

qp 0¢e0qpeq

C
C

Owg—

A

9§

IL

C C
[9620g8

C
onlelepion]]

o

o
o
o

iov]~leppleplns
C
0000

Podeq

m

o2 CCTV oo

C
o
1

o
o

o
L

[QV)

[
o

c

0)’3%”()

cmmwcemce
[03p29

[¢]
9

0

C
(o4

o
o

0‘."
398617)(7833833’)

c

Q0200 6
Poreq

A

o

)
.
coOCe

L

(9}

030
C C C C 1] C
JGJGWJ?? Osf@Qo(ﬂ')ogﬁ @°@0u“i? Qe

o
o

?

600D 306030
C
QPSZB?U)(D (98]
(0] L
C
36203MC6I0D 326033

o
o

o
o

G[g’)@
¢
(Y)’D(TOJQD

o
o

cC o O C C
Gc?GPUJ(D?(DO? @[C\?OG@)CS GODQPL;]G(DII
sMC

C
S )
G@’JCS GCDQPO GOoll
(2308

o
o

o
o
o
o

@lGOJ’DOOGC\)

C

8@&)@0)00’3

C
00O00D
L

QO
(TDGC\')SGUD“T)CSGGL

GQ)SEP()’]G@II
MO
2.0 meo

(o}



C ’] C
0CO QD&?II

o
o

[ONNY
55

o
o

30

[Qe
o
o

C

2Ry ©°]P

i3 03
98123008 ('Y{HE]C&)GPEH’J 20

[

3’308(\?

o
o

¢

C

AN 2¢

C

C

C
¢

26033039

3

éll

C

o

C

@OODCQ)

o
o

2007
]

sesgfs

(Y

C

C

C

O

NPV OB PR RPN

9

e30M0O

C

205§

c C
fgooo

COo

&)(ﬂll

C

C

9817300 8) C\EOGW)

8@@[

MO

&)LS]II

L

(9}

C

O2C GQODMDM

o

c?@c?’)@@(\%@&)’) G‘?GP

SJGI]GWD§QJQ @é(ﬂll

O
° O’LDO‘S'I

G¢

C

m 3’3861C

ol

o
o

P

o
°

C

Gp 3206000(00D 32000

GODQP(;'G(DII

CG]_(.S]GéII

(')0’30800

[
o

320

o
o

ocC
%CGOJD MeO

S

GO)ODé I

ols

o
o

QAT

[
o

c

C

20p5 3285pL5qp

o
o

P

500t

c
O]

C c ¢ C Q__coc¢ C
806308C OCL)OOG@OGW C\?S‘?O%COD@II



¢ &

C

C

83’3?(7)(!7)80)0)637) ammcaoqupsaa

(7? 32600

(*]

RGP

C
MEeQD36INIMCLEINITICCO3I

coc
Eﬂ’)ﬁ&)@ ?CG’)GO\)’)

C

P RQYeP

&)GPE{P%

@’)80@’3608

C
s¢ =

I &)GPQH’JS

[o]

o
o

P

GU)EiPSI MO

[o}

éll

¢oloo

o

oo

L

C
(OpN=]°

e

o
o

C o, C <.
opbadicpbepdip

Y

C

C

C

OGGPLO(TJﬂC<T»Q) 396(\?390’{]

C

gésoepps meco
RaP S

o o C ¢
COZO? UEQU)(T)GQ)Glc?

el

o

ﬁ 306CO30

O
° 0?081

c ¢
¢ e

C cC ¢ c O CcC of»¢
OGGPLOOOGJ]C%OO @2@808&)@0“_@

ey

C
08

o
o

%32

L

C
e

C
S

00O

L

o Ca¢c, o (’@
s pbB3opqpist (g

GU)Q{P

e}

$9%

(9]
OIDO? cOV

C

) 33@@

O@’)ﬂC@

C

C

OOCQ.P%

C

£

xY¢

C
€30:MC6ANIE VI

3.0 meO



C

C

c

C

%I?CDGSO’)C(G)]_OOG].QEII

e

o
o

P

(c300 8] GIfC;]S

o
o

c O C
%IOOU? %’)SC\D&')O I

s @03?’)8

o
o

$00ep

ze@')oooisa?
GO

MeO

O

O
Qug—
“O

o
o

?’)

C

C

(9]
OJ&?II aich?’)OO

2060l

fas <3

o
°

008

o
o

P

o
o

C
Ce

A

§C 6

] o

C

o
o

o C CO
1090 pRr4P

o0
[

(9595 9olagqps cpd

C
O?(X)@

ep)
[

CQo

@ﬁ 239'[39(7{1

o
o

P
0 3260

o
o

OD&(): MO

o
o

(&
P

o
o

C

C ’] C
3200 OD@II

: oicopoay 3

C
C

(2]

SHE

o
o

o
o

L

(9}

Sgﬁ 00008

o
o

(98]1-14V)

3@13 crlciops

P

o
o

MO

HO1e Pk

Stg”ﬁ (DQS
O

P

o
o

MO

£9%

o C C o2 2. C
GGI;(\?:?DOQJ(OQJ’JJ? cxzm

C

'lm mMeQI3cINIMC

Co
0 COMIAV

C

07.)@."’)239@

C o
02000 COMOI I

L

(9}

o
o

C

¢

2300 8) 00?@63000])&{]’)



Working With Children

(©] C
86618 2000000
Lo L

Sﬂé

C
oC

S argpd
@’)CS GQDSEPO coll

305 §e

o
o

C
Q0G0

(WCC)

Y-

(Y)CSGGF
C C
o[gdoes(jiopd

(2308

[
o

M6

L

’] 3’36[53’36?(7)66160((:) @I_C\DSO Il

9% 21|10

C

¢

C
co
ol

s

88
oo CWI
1]
@ g
3
Lo com.
og og-~
em O
we- Y82 9
oo w0 &)
g (@ °2
5 06 O

g B0
8 ¢ X
e ¢ 0

“g m )
8° .=, “3
s & e
S g 8
v3 3 3
(8] (8] (8]
e o @
() () ()
g & 8

c3 GODQPGOQI?@

C

[

C

euo:f')smee

mfez ]

o
°

RGP L

05)
¢
5

G&)’Jé&ﬂ’)

GU)Q{Pg

c3IE:

sop
988

e}

266239
3EE30

C

C C

3’3&(3036 mMeQI3cINIMC

C

qpss‘aogmt PGPS
qlé:m&?e"oscfé eéa?octrg@aa.f Sz

N

C C
fooas

o

kinS’B

C
o
o

6COMCES)

o
o

C

¢
Oc?d)@

CcC C
$60p

C

Code of Conduct ©0030C

o

1



O ~

(?6030 I

i

]
Code of Conduct v2 o

o
°

C
80)’)610

C

3CIDQ{P

96
@ﬁ 396@

| ZDGC\?C?B('T{IéQiP

QQIEEKPS

o

o
o

N C
39(000390)&?

07)6102

o
o

zqeéu

C
S0 CO00O

C C N
m oowmosa?fcou

mO

sle

C
9P

IL

ol 86]3

.
¢

el

6300 32600302

C
o
o

cOD3NC

o
o

ODé MO

o
o

P

o
o

2

N
Qo

320320

CDéII

Q C ’]
C\L)G’BO()

’] (9] C
o 3661‘3 LoS?Ug(D

o

Y

SGmGPOOG

866183’3

C
cOD3(NC

o
o

MO

(0]
(2leplepple

8’53’3

o
o

¢

0% PP

C C
G&’JC({PS?(&?

SIE:

3661803&% G
C @'D@) °o . <o 02 C cocC Cll
@&?sﬂ Qﬁ?o%ow ODU)J@U)%COD&

C
cOD:(NC

o
o

(98]1714V)

R C o [®] C@o c . C Co @
qu OOBG(QI"JLO? ILGCX)’)C 0038?(? CiCJ)OL Q

o
o

¢
cO0:NC

o
o

MeO



-fé: [}

C

C
C0CO

0
2
L

C

(Y

83)8 33:7)(033610

%C mecQo

ﬁP(TC)GG]_S

C

C
OODMOOGOOCE

o

(¢}

o
o

MeO

C C
(0’3[9(17)2038"

G

61(7)(18"

o
o

Lo

C O o
(@SS

Broocs

26O0M QO
o L

MO

%GPG(TO)

o
°

C
C

P

N

o

600D 326

C

o ¢C C
(DOOG&)(D@OJ)@

loooSn

3206090

[

o
o

c
e

ocC

95131

(oxcr plaispl={¥)

8(‘

(]
CT.I?3’B

(TDGC\')SQ.P



?’)SG(I)’)C

L

o)
=]eplep]
¢

o
o

C

D00MEQ0



Child Protection

Tutoring Fundamentals (CORE)

$75
CORE credits

Child protection is a central aspect of tutoring. All tutors must be child protection checked and
must be aware of their obligations in respect of child protection and child safety. This module

details factors that need to be considered and managed by tutors when working with children
(those under 18-years-old).

Begin module
What you'll learn

In this module you will:

Learn about the importance of understanding child protection and child safety as
central tenets to safe tutoring practice

e Understand process and procedures to maximise child protection and child safety

e Understand how at each stage in the tuition process child protection and child safety
must be embedded in practice

¢ Understand how to apply child safe principles into your practice
How it works
This module consists of:

e 4videos

5 pages of text/reading

20 multiple choice quiz questions
¢ The module should take approximately 2 hours to complete

Passing
To obtain a certificate of completion you will need to pass with a mark of 16/20 or more.

Failing
For each module you have 3 attempts. If you fail, you will have the following options to try
again.


https://ata.college/group/tutoring-fundamentals/
https://ata.college/product/child-protection/?edu=introduction
https://ata.college/product/child-protection/?edu=introduction

e 1st fail — You will be able to re-attempt immediately.

e 2nd fail — You will be locked out for 24-hours (you will be reminded via email when your
next attempt is available).

e 3rd fail — You will need to re-purchase the module to try again.
Your instructor

Mohan Dhall
ATA College CEO

Mohan is a university lecturer in education and an experienced high school system and
educational manager. He teaches undergraduate and post-graduate students. Mohan is a widely
published author, writing books and articles for educators, parents, managers and students. He
is also the CEO of ATA College.

Introduction

Children must be safe at all times. Tutoring must be conducted in ways that protect children,
maintain and boost their safety. Child protection does not stop with a child protection
clearance. Indeed this is just the starting point. Tutors must assess and reassess their practices
continually in the light of evolving understandings about child protection and child safe
practices.

1.0 About child protection

Child protection, child safety and child safe practices are crucial factors that must be intrinsic
to all tutoring practice. The safety and wellbeing of each child is the core of child protection. All
tutors, whether they act as freelance, individual educators, contract for another business or
agency, are an employee in a business that tutors, or runs a business in the tutoring market
must be aware of the fullness of their responsibilities with respect to child protection, child
safety and child safe practices.

These practices extend to preparation for lessons, management of the tutoring space and
classes, the subject matter covered and how it is taught, assessment and reporting, and all
other aspects involved with tutoring and tuition processes.

The Convention on the Rights of the Child

In 1989 the United Nations passed the Convention on the Rights of the Child. This treaty has
become the most ratified international treaty in history. The basis of child protection is
espoused in the guiding principles of the Convention:



The guiding principles of the Convention are: non-discrimination; the best interests of the
child as a primary consideration in all actions concerning children; the child’s inherent right to
life, and State Parties’ obligation to ensure to the maximum extent possible the survival and
development of the child; and the child’s right to express his or her views freely in all matters
affecting the child, with those views being given due weight.

Source: https://www.unicef.org/child-rights-convention/frequently-asked-questions

The importance of this convention, and its guiding text, is the overriding focus on what is the
best interest of the child. This principle underpins child protection and child safety.

1.1 Child safe organisations

Each and every tutoring business should ascribe to becoming a child safe organisation. This
means that each and every tutor should be well-trained in the policies, principles and practices
that should characterise child safe organisations.

What is a child safe organisation?
A child safe organisation puts the best interests of children and young people first.

Children can gain great benefits from being involved with organisations of various kinds — such
as local sports clubs, pre-schools, schools or youth centres. Organisations can enable children to
meet friends, learn new skills and be active participants in their community.

The vast majority of organisations, staff and volunteers are motivated to do what is best for
children and young people. Many organisations are already working to ensure child safety and
wellbeing, for example, by having a child safety and wellbeing policy or screening workers for
suitability to work with children.

The Australian community should be confident that all organisations working with children and
young people provide safe environments where their rights, needs and interests are met.

Policies and procedures alone are not enough to keep children safe and well in organisational
settings. A child safe organisation is one that creates a culture, adopts strategies and takes
action to promote child wellbeing and prevent harm to children and young people.

A child safe organisation consciously and systematically:


https://www.unicef.org/child-rights-convention/frequently-asked-questions

e Create an environment where children’s safety and wellbeing are at the centre of
thought, values and actions.

¢ Place emphasis on genuine engagement with and valuing of children and young people.
e Create conditions that reduce the likelihood of harm to children and young people.
e Create conditions that increase the likelihood of identifying any harm.

Source: https://childsafe.humanrights.gov.au/about/what-child-safe-organisation

It should be clear that tutoring centres should be child safe organisations. Accordingly, in their
structures and processes they will need to have policies and practices that embed a culture of
child safety.

Child safety is not a slogan. Child safety is a responsibility that upholds the fundamental rights
of children, and it requires initiatives be undertaken to ensure it is a feature of the organisation.

1.2  Freelance, individual tutors and child safety

The principles espoused above extend to those who work as individual tutors and who
freelance. Tutors should ensure that when they tutor, they do so in a way as to place child
safety and wellbeing at the centre of their practice. They need to genuinely engage with and
value children and young people through honouring the principle of putting the child’s best
interests foremost. Tutors need to structure their private practice in such a way as allows
parents and guardians visual and auditory access to the tutoring space and they need to
account for each, and every session spent with the child.

1.3  Child protection clearances

Child protection clearances for each tutor is a necessary legal minimum standard for anyone
engaged in tutoring. However, it is NOT ENOUGH. Child protection clearances are historical in
nature and they do not require that a person proactively and positively embed child safe
practices into their approach to and delivery of tutoring.

While an important tool, Working with Children Checks — in the absence of broader child-safe
strategies — do not make organisations safer for children. In fact, an over-reliance on Working

with Children Checks can be detrimental to children’s safety. They can provide a false sense of
comfort to parents and communities and may cause organisations to become complacent due
to the belief that people who have undergone Working with Children Checks do not pose any

risk to children — this is not the case.



Source: Royal Commission into Institutional Responses to Child Sexual Abuse, Working with
Children Checks Report, 2015
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2.0 Child safe practices
2.0 Child safe practices

There are many aspects to embedding within tutoring practice the notions of child safety and
child protection. There are TWO key aspects to note from the outset:

1. Child safe practices are continually evolving, and all tutors should be proactive in
keeping up to date

2. All tutors should adopt a ‘harm-based’ perspective to child safety and child protection
2.1.1 A proactive approach to child safe practices

It is incumbent on tutors to be proactive with respect to child protection and child safety. This
means that tutors need to seek out and continually initiate ways to improve practice, rather
than engage with child safety and child protection in a reactive manner. As technologies and
society change there is a need to consider and be aware of processes and practices that keep
children safe. This includes how to proactively identify issues that could compromise child
safety. Consider the following as an example.

Lockdowns and the shift to online tutoring




During the Covid pandemic schools were shut down and there was a mass migration to online
learning, featuring the use of various technologies such as Zoom, Microsoft Teams and
Hangouts. There was also an increased use of share documents.

Many students would engage in online tutoring whilst sitting at a desk in their bedroom. Each of
the following are things that occurred during that time, that have repercussions in respect of
child safety:

e Tutors commenting on the child’s room, posters on the wall and unfolded clothing
e Tutors hearing parents berate and bully children for not concentrating

o Students saving, and later using, the emails of other students saved when using share
documents

e Unknown persons entering online rooms when those rooms were not password
protected

In each of these situations a child safety breach has occurred. Tutors should never breach the
child’s boundaries by commenting on anything about their room, clothing, or any other aspect
of their personal space. Moreover, when hearing parents make comments there may be legal
obligations that arise for tutors. Issues between students can arise as well, as for example when
their private emails are compromised. Tutors should also always be aware of who is in classes,
especially when they are online.

The issues listed in the case studies above occurred could easily have been predicted by tutors if
they proactively considered the technologies and then thought about how the use of those
technologies may present child safe challenges or how child safety could be compromised.

2.1.2 The ‘harm-based’ perspective

The harm-based perspective

There is a continuum of abuse of children, some of which are outlined below. All such events,
regardless of whether they are seen as ‘harm’ or ‘abuse’, are damaging. Adopting a harm-based
perspective will help you and the tutoring organisation to be proactive in identifying and
preventing more serious abuse.

‘What | saw was not right, but | wouldn’t call it abuse, so | didn’t mention it to anyone. This is
harm and harm is abusive to children.



Forms of child abuse

Physical

This means intentionally causing, or threatening to cause, physical injury to a child, or
inadvertently causing injury as a consequence of physical punishment or physically aggressive
treatment of a child. The injury may take the form of bruises, cuts, burns or fractures.

Sexual

A child is sexually abused when any person uses their authority over the child to involve the
child in sexual activity. Child sexual abuse involves a wide range of sexual activity including
fondling genitals, masturbation, vaginal or anal penetration by a finger, penis or any other
object, voyeurism and exhibitionism. Sexual exploitation is considered a specific form of sexual
abuse because children, by virtue of their age and development, are unable to give informed
consent. Sexual exploitation of children takes different forms.

In all cases, those exploiting the children have power over them by virtue of their age, gender,
physical strength, economic or other resources, such as access to drugs or gifts.

Emotional and psychological

This occurs when a person engages in inappropriate behaviours, such as rejecting, ignoring,
humiliating, isolating, threatening or verbally abusing a child, or allowing others to do so.
Because this kind of abuse does not leave physical injuries, it is often hidden and
underestimated.

Neglect

This means failing to meet a child’s basic needs, such as providing adequate food, drink, shelter,
clothing, supervision, hygiene and medical attention.

Racial, cultural, religious

This is conduct that demonstrates contempt, ridicule, hatred or negativity towards a child
because of their race, culture or religion. It may be overt, such as direct racial vilification or
discrimination, or covert, such as demonstrating a lack of cultural respect (attitude and values)
and awareness (knowledge and understanding) or failing to provide positive images about
another culture.

Source: An overview of the Victorian child safe standards, Victorian Commission for Children
and Young People, 2016
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Figure 1 The key features of a child safe organisation

Figure 1 The key features of a Child Safe Organisation
3.1 Leadership and culture

Effective leadership in a child safe organisation requires leaders to role-model and embed child
safe practices throughout every aspect of the business. This commitment ensures that the child
safe culture permeates throughout the business. Evidence of this will be seen in:

¢ Clear, unambiguous and transparent, published and publicly available policies on child
protection and child safety. This policy can be published on the business website, be
displayed on walls in the tutoring centre and also be included in e-newsletters

e A clear Code of Conduct that is to be signed annually by each staff member



e Ensuring that recruitment, induction and training activities all include child protection
and child safe practices

e Creating induction and training for all levels of staff, including the management and
leadership group, that details how to respond to child abuse, including what to do if an
allegation is made or a concern raised, or staff observe abusive behaviour towards a
child.

e Including child safety as a regular newsletter item.
e Having systems to regularly review and improve child safety policies and practices.

Leadership is responsible for creating and maintaining a culture of safety for children, zero
tolerance of child abuse and ensuring that staff understand their obligations with respect to
child protection and child safety.

3.2 A Code of Conduct

A Code of Conduct that clearly and unambiguously articulates expectations and standards of
conduct for staff. Evidence of this will be:

e Having clear guidelines around standards of conduct when working with children in
different situations, such as when working in classes, one-to-one and online

e Having clear guidelines around how standards of conduct when interacting with children
outside of class times (eg through mobile, face-to-face and/or online communications)

¢ Having clear guidelines and unambiguous protocols relating to communications made to
children in any form (verbal, electronic, written)

¢ Detailing consequences for people who breach the Code of Conduct including, but not
limited to, suspension and dismissal

e Ensuring there is an annual review of the Code of Conduct and annual training on the
Code for all staff, signed off by each staff member

e Articulation of a zero tolerance of abuse

The Code of Conduct should be publicly available in electronic and print form and should be
regularly updated in line with updates to benchmark standards, policies and best practice.

3.3 Recruitment and induction policies and practices

Recruitment and induction policies need to be robust in order to effectively screen and induct
people in a way that reduces the risk of child abuse. Evidence for this will be:



e Ensuring that applicants are aware of the need to address child protection and child safe
practices in their application, and ensuring that it is a part of each job description

e Ensuring that all staff have a current Working with Children Check (WWCC), and that
these are verified

e Ensuring that records are kept as to WWCC expiry dates and these are regularly
reviewed to ensure that staff are not working if the WWCC has expired

e Ensuring that all interviews for prospective staff be conducted face-to-face

e Ensuring that there are interview questions about the elements of child safe practice as
part of the interview process and further, that candidates provide specific examples of
how they ensure they uphold child safe principles in their practice

¢ Ensuring that any reference check asks questions of the referee about the person’s
working with children history

¢ Ensuring that staff have been trained in the Code of Conduct prior to being allowed to
work with children

e Embedding the use of probationary periods

e Ensuring that all staff appointments make a clear and unambiguous declaration of prior
conduct, including any disciplinary action taken against them by an employer (including
action not concluded on account of resignation or termination), any finding of improper
or unprofessional conduct by them by any court or tribunal of any kind, and/or any
investigations they have been subject to by an employer, law enforcement agency, any
integrity body, or similar in Australia or in any other country

e Including training in child protection and child safety as a part of induction processes,
and which are assessed prior to tutor being assigned to students or classes

These policies and practices are designed to ensure that the recruitment processes mitigate
against the possibility of hiring unfit or improper persons. They should therefore be reviewed
annually and continually assessed for quality.

3.4 Supervision, training and management policies and practices

Supervision, training and management policies and practices aim to reinforce and support child
safe practices whilst continually seeking to ensure that policies are applied in practice. This is so
that opportunities for lapses are minimised and also to mitigate against risks arising from
inadvertence or a failure to apply the Code of Conduct fully. Evidence for this will be:



e Each and every staff member is supervised and there are no aspects of the work that
allow an employee to be alone with a child unsupervised. This includes in online
environments.

e Personnel are trained in, and aware of, actions they should take in the event of an
incident or allegation, including the type of contact that should be reported, who is
responsible for reporting and to whom the report should be made

e That there is regular and ongoing training in child safety for all personnel

e That child safety and child protection protocols are part of the annual performance
review of each staff member

e That appropriately trained external consultants are involved in child safe training and
assist with helping staff understand their obligations and practices for appropriate
standards of behaviour

These policies and practices will assist organisations to put into effect practical strategies to
create systems that minimise risks.

3.5 Responding to and reporting abuse

If allegations or concerns are raised with respect to child safety matters, there needs to be clear
and robust procedures for responding to and reporting those matters. Evidence for this will be:

Reporting

¢ Compliance with all legal requirements to report child abuse to appropriate authorities,
including the police by calling 000 when it is suspected that a child’s safety is at
immediate risk.

e Ensuring processes for reporting suspected child abuse are appropriate, clear and
robust, and that children and families feel comfortable following them. This includes
each of the following:

o step by step guides for staff outlining when and to whom a report must be made
o requirements for accurate recording of relevant information and actions taken

o clear criteria for assessing how and when to report to leadership and authorities
(the police and/or child protection), which comply with all legal requirements

o instituting strategies to make people feel safe and comfortable reporting
suspected abuse



e Publicising and making accessible for families and children avenues for reporting
incidents or concerns.

¢ Training relevant staff and volunteers in how to report suspected child abuse and ensure
they can identify signs of children at risk of abuse.

Responding

e Ensuring children are safe, and that procedures for responding to alleged abuse are fair
and focus on child safety, for example by suspending the alleged perpetrator or
providing them with alternate duties pending investigation.

e Providing support and comfort to a child reporting abuse or safety concerns, and never
blaming or interrogating a child.

o Contacting parents/carers as appropriate.

¢ Ensuring that allegations of abuse and safety concerns are appropriately recorded and
stored securely to protect privacy

These process and procedures aim to bring predictability and certainty to any actions or
responses taken with respect to allegations or concerns raised with respect to child safety.

3.6 Risk assessment, identification and remediation

Risk assessment, identification and remediation seek to proactively assess possible risks and
ameliorate them through making appropriate changes. Evidence for this will be:

o Annual systematic risk assessment of processes, policies, activities, training, recruitment
and induction processes

e Developing, recording and communicating clear processes for removing risks to children

e Providing all staff personnel with training in identifying child abuse risks, for example
blocked-off/out-of-sight spaces or areas with lack of CCTV coverage.

e Arisk management approach driven through endorsement and ownership by
management, including responsibility for risk identification and response in position
descriptions and accountability to that risk management approach

e Ensure appropriate supervision for personnel who work with children.

e Have a central reporting and advisory contact for personnel to raise concerns and get
advice about what to do if they need to report suspected abuse, for example a Child
Safety Officer.



¢ Including statements about shared responsibility for management of risks in all position

descriptions.

¢ Including discussion about apparent risks or ‘near misses’ in team meetings and areas

for improvement.

These processes and procedures should ensure that child safety and child protection and
ongoing priorities and risk is being continually assessed, identified and proactively managed.
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« What is leadership?
« How can individual tutors model leadership with respect to child safety?
« How will you guide the need to distinguish proactive and reactive leadership?

« Where does precaution it in?
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The video for this part of the Module is titled: Child protection — Elements of Child Safe Practice. It should be
viewed prior to doing the Assessment at the end of the Module.

Video 2 — Child Safe Practices

30 Elements of child safe
practice

Video 3 - Elements of Child Safe
Practice

40  Empowerment, inclusion and
supporting children

Video 4 - Empowerment, Inclusion
and Supporting Children

Assessment

Take the quiz
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3. Recruitment and induction policies and practices

Recruitment and induction policies need to be robust in order to effectively screen and

induct people in a way that reduces the risk of child abuse. This starts with how any job

advertisements and job descriptions are drafted, shortlisting candidates against criteria,

interviewing, reference checking and the inducting personnel appointed

Key questions for consideration are

« How should recruitment practices be structured so as to promote and encourage child

safety?
« What is the role of background/reference checks?
« Are there forms of question that support child safe practices?
« how long should a probationary period be?

« What to do if you are unsure?

Pop out this video

2.0 Lhid sate practices
Video 2 - Child Safe Practices

3.0 Elements of child safe
practice

Video 3 - Elements of Child Safe
Practice

40 Empowerment, inclusion and
supporting children

Video 4 — Empowerment, Inclusion
and Supporting Children

Assessment

Take the quiz
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Take the quiz
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‘These aim to reinforce and support child safe practices whilst continually seeking to
ensure that policies are applied in practice. This is so that opportunities for lapses are Video 2 — Child Safe Practices
minimised and also to mitigate against risks arising from inadvertence or a failure to
apply the Code of Conduct fully. 30 Elements of child safe
m ¥ practice
. Key considerations here are

& Video 3 - Flements of Child Safe
Practice

duct/child

» How best to manage resources for effective supervision?

+ How to embed ongoing dialogue about child safety, the policies and how they are
applied? X 4.0  Empowerment, inclusion and

supporting children

) Video 4 — Empowerment, Inclusion
Pop out this video - . -
| and Supporting Children

Assessment

Take the quiz
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5. Responding to and reporting abuse Video 2 - Child Safe Practices

There are two distinct processes here, that overlap despite each needing its own
3.0  Elements of child safe

attention, procedures and policies. Responding to abuse means having appropriate

mechanisms in place for identifying isshes, recording them, securely storing records, practice

o communicating and reporting abuse as required. Responding to begins with listening &
Video 3 — Elements of Child Safe

Practice

and hearing. It allows children to be heard and noticed.
Key questions for consideration here are: .

V 4.0  Empowerment, inclusion and
* Who has relevant roles in this regard? supporting children

+ Why should there be clear and unambiguous steps when responding to, and
reporting, child abuse?

Video 4 — Empowerment, Inclusion
and Supporting Children

* What is the purpose and importance of documentation?

Assessment

Take the quiz
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and ameliorate them through making appropriate changes. This 1s a structured approach
to a process of continual improvement. It should be an annual priority and engoing
process and procedural iterations, training and investment is characteristic of this

aspect.

Key considerations here are

« Are some organisational roles more prone to risk than others?
* Why is proactive consideration an aspect of risk management?

+ How does focusing attention to areas where there may be possible risk support Child
Safe practices?

40 Lnna sare practces
Video 2 - Child Safe Practices
3.0  Elements of child safe
practice

Video 3 — Elements of Child Safe
Practice

4.0 Empowerment, inclusion and
supporting children

Video 4 — Empowerment, Inclusion
and Supporting Children

Assessment

Take the quiz
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Key considerations here are:

« Are some organisational roles more prone to risk than others?

« Why is proactive consideration an aspect of risk management?

« How does focusing attention to areas where there may be possible risk support Child
Safe practices?

=N VLY,

40 Lnna sare practces
Video 2 - Child Safe Practices

3.0  Elements of child safe
practice

Video 3 — Elements of Child Safe
Practice

40  Empowerment, inclusion and

supporting children

Video 4 — Empowerment, Inclusion
and Supporting Children

Assessment

Take the quiz

4.0 Empowerment, inclusion and supporting children

4.0 Empowerment, inclusion and supporting children

Central to child protection is the child and the child’s best interest. Children need to know

they are safe, understand their rights with respect to raising issues, reporting incidents or

making allegations of abuse. Evidence for this will be:



Providing children with child-appropriate and accessible information about what child
abuse is, their rights to make decisions about their body and their privacy, that no one
has a right to injure them, and how they can raise concerns about abuse. For example,
information could be included in welcome packs, information sessions and posters, as

well as on websites and social media.

Ensuring information and processes for reporting concerns are accessible to all children,
for example by having policies and procedures that are able to be accessed and
understood by all children including those with a language background other than

English and/or a disability

Eliciting feedback from children about whether they would feel safe and taken seriously
if they were to raise concerns, and implement improvements based on this feedback.

Enabling children to express their views and make suggestions on what child safety
means to them, and on child safe policies, reporting and response procedures, and
acknowledging and acting upon these where possible.

Training relevant personnel on methods of empowering children and encouraging

children’s participation.

Raising awareness in the community about children’s rights, for example through staff
conversations with families and communications such as websites and newsletters.
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. 1 . Practice
Best Interest of the Child

At the centre or core of everything that is done, should be the wellbeing and best interest 4.0 Empowerment, inclusion and

o supporting children

& Video 4 - Empo

m werment, Inclusion

y supported and safe and Supporting Childr

Key questions to ask here are: Assessment

with

Take the quiz
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The video for this part of the Module is titled: Child Protection — Empowerment, Inclusion and Supporting

Children. It should be viewed prior to doing the Assessment at the end of the Module.
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At the centre or core of everything that is done, should be the wellbeing and best interest

of the child. Children need to know they are safe, understand their rights with respect to

raising issues, reporting incidents or making allegations of abuse. More positively, they

need to feel like the tutaring centre that makes them feel welcome, included, valued,
supported and safe.

Key questions to ask here are:

& Who can be tasked with ensuring empowerment and participation?

+ To what extent should children participate in policy and other aspects of Child Safe

organisations?

« How can children be included?

0114

The video for this part of the Module is titled: Child Protection — Empowerment, Inclusion and Supporting

Children. It should be viewed prior to doing the Assessment at the end of the Module.

Video 2 — Child Safe Practices

30 Elements of child safe
practice

Video 3 - Elements of Child Safe
Practice

40  Empowerment, inclusion and
supporting children

Video 4 - Empowerment, Inclusion
and Supporting Children

Assessment

Take the quiz
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this Module.
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e Please note that assessment questions are drawn from the text as well as the video
material. A minimum of 16/20 or 80% is required on the test to successfully pass this
module.
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Quiz
1.0 About child protection
Question 1 of 20
What is the guiding principle in the Convention on the Rights of the Child?
The principle of focusing on the best interest of the child
The principle that adults must exercise their responsibilities with respect to child safety
The principle that children should be involved in decision-making
The principle that the child is always right
Question 2 of 20
Which of the following is NOT characteristic of a child safe organisation?
Create conditions that reduce the likelihood of harm to children and young people

Create an environment where children's safety and wellbeing are at the centre of thoughts,
values and actions

Are structured in a way so that no-one needs to be supervised

Place emphasis on genuine engagement in, and valuing of, children and young people
Create conditions that increase the likelihood of identifying any harm

Question 3 of 20

Which aspect of the tutoring environment must be considered when thinking about the best
interest of the child?

The before, during and after tutoring experiences the child is exposed to

The procedures that characterise the in-class experience of every single child


https://ata.college/product/child-protection/?edu=8
https://ata.college/product/child-protection/?edu=quiz&status=introduction

The practices, processes, policies and procedures
The standards and procedures around the marketing of tutoring and associated services
Question 4 of 20

Which of the these is NOT a simple step that individuals can take to bring some level of
accountability to sessions they have with a child?

Ensure that they give appropriate physical space for the child to feel safe
Ensure that online tutoring sessions are recorded in full (both video and any chat)

Ensure that the door to the tutoring room is closed to maintain the privacy of the student and
tutor

Ensure that each session takes place where one or more responsible adults can view it and/or
hear it

Question 5 of 20

Which of the following is the source of child protection at the international level?
The Convention on the Rights of the Child

The Universal Treaty on Child Safe Practice

The United Nations Declaration for Safe Children

The Child Protection Treaty

2.0 Child safe practices

Question 6 of 20

How should supervision of staff be approach from the point of view of child safety?
No-one working with children should work unsupervised

CCTV should be established throughout all facilities where people work with children
Parents should be invited to view all tutoring classes

Mature and experienced tutors should self-supervise as role-models

Question 7 of 20

Which of the following is true about a harm-based perspective?

Where there is doubt about whether abuse occurred, assume harm was caused rather than not



Assume that every action a child dislikes is harmful or abusive to the child

Where someone seeks to harm others, see the world from their perspective

When there is evidence of abuse ensure that harm has been suffered before making a report
Question 8 of 20

Which of the following is NOT true?

It could not have been abuse because the person is a trusted employee

A child at serious risk of harm must be protected

Robust processes and procedures minimise risks

The law may require a disclosure be made

Question 9 of 20

Why should tutors who are serious about child safe practices assess each of their own
practices?

Parents, children, teachers and other educators expect that tutors will have robust procedures
in place

Assessing for weaknesses in processes can reduce risk and improve professional practice
So that parents know clearly that tutors take these matters seriously
This is the only way to improve practice and performance in tutoring
Question 10 of 20

Why would a tutor seek advice from a child safety expert?

To tell the expert what they are doing

To improve their practice with professional insight

To reassure parents, guardians and carers

To critique the advice given by the expert

3.0 Elements of child safe practice

Question 11 of 20

What is the initial basic premise of responding to issues of child safety?

Having clear policies in place



Understanding the difference between what children say and what is true
Being able to listen

Knowing when to act

Question 12 of 20

In organisations, what is at the centre of all practices and procedures?
The need to be seen as doing the right thing

The best interest and safety of children

The empowerment of children

The lowest cost methods to obtain compliance

Question 13 of 20

If a tutoring business takes on tutors as contractors how can it ensure compliance to child safety
requirements?

Only take on contractors who have already worked for other organisations without any child-
related incidents

Accept verbal reassurance from contractors at the time they are contracted

Ensure the contractor has a current child protection clearance or Working With Children (WCC)
check

Make it a contractual condition that tutors know they obligations with respect to child safety
and make training mandatory

Question 14 of 20

Who is is responsible within organisations for creating and maintaining a culture of safety for
children, zero tolerance of child abuse and ensuring that staff understand their obligations with
respect to child protection and safe safety?

Tutors
Parents
Leaders
Students

Question 15 of 20



How are organisational approaches to child safety articulated at an organisational level for staff?
Through discussion during annual staff training

Through a Code of Conduct

Through a letter of intention

Through a verbal statement made at induction

Question 16 of 20

What is found in a Code of Conduct?

A clear list of sanctions and punishments that will follow if anyone breaches the Code of
Conduct

The principles, practices and ethos of the organisation
A list of websites where people can get support if they suspect a case of child abuse

Standards against which all people in the organisation must be prepared to be held accountable
to

Question 17 of 20
Which of these is true?

Organisations need to annually assess child safe practices, policies and procedures and audit all
staff annually

Risk assessment and risk mitigation for child safety are important and should be assessed at
least every couple of years

Child safety is the prime responsibility of leaders and managers and they can set the standards
around how often

Once an organisation has an established culture of child safety, it can be reviewed once every 3
years

4.0 Empowerment, inclusion and supporting children

Question 18 of 20

What should a child see in every classroom of a tutoring centre?
A link to the child protection hotline

A statement that the Convention on the Rights of the Child is important



A Code of Conduct or Statement of Commitment to Child Safety

A set of student work that shows that what students do is valued

Question 19 of 20

Which of these does NOT directly empower children?

Children feeling supported around any abuse they allege

Children feeling safe

Children knowing that they can speak about things that make them uncomfortable
Children being assured that all adults are responsible and caring

Question 20 of 20

What is a central tenet when seeking to empower, include and support children?
How much time there is to include children

How to best understand what children want and need

What is in their best interests

Which children we will identify as those we should listen to

XXHXXXXXXXKXXXXKXXXXKXXXXXXXXXXXK

Quiz results

1.0 About child protection

Question 1 of 20

What is the guiding principle in the Convention on the Rights of the Child?

The principle of focusing on the best interest of the child

The principle that adults must exercise their responsibilities with respect to child safety
The principle that children should be involved in decision-making

The principle that the child is always right

Question 2 of 20

Which of the following is NOT characteristic of a child safe organisation?



Create conditions that reduce the likelihood of harm to children and young people

Create an environment where children's safety and wellbeing are at the centre of thoughts,
values and actions

Are structured in a way so that no-one needs to be supervised

Place emphasis on genuine engagement in, and valuing of, children and young people
Create conditions that increase the likelihood of identifying any harm

Question 3 of 20

Which aspect of the tutoring environment must be considered when thinking about the best
interest of the child?

The before, during and after tutoring experiences the child is exposed to

The procedures that characterise the in-class experience of every single child

The practices, processes, policies and procedures

The standards and procedures around the marketing of tutoring and associated services
Question 4 of 20

Which of the these is NOT a simple step that individuals can take to bring some level of
accountability to sessions they have with a child?

Ensure that they give appropriate physical space for the child to feel safe
Ensure that online tutoring sessions are recorded in full (both video and any chat)

Ensure that the door to the tutoring room is closed to maintain the privacy of the student and
tutor

Ensure that each session takes place where one or more responsible adults can view it and/or
hear it

Question 5 of 20

Which of the following is the source of child protection at the international level?
The Convention on the Rights of the Child

The Universal Treaty on Child Safe Practice

The United Nations Declaration for Safe Children



The Child Protection Treaty

2.0 Child safe practices

Question 6 of 20

How should supervision of staff be approach from the point of view of child safety?
No-one working with children should work unsupervised

CCTV should be established throughout all facilities where people work with children
Parents should be invited to view all tutoring classes

Mature and experienced tutors should self-supervise as role-models

Question 7 of 20

Which of the following is true about a harm-based perspective?

Where there is doubt about whether abuse occurred, assume harm was caused rather than not
Assume that every action a child dislikes is harmful or abusive to the child

Where someone seeks to harm others, see the world from their perspective

When there is evidence of abuse ensure that harm has been suffered before making a report
Question 8 of 20

Which of the following is NOT true?

It could not have been abuse because the person is a trusted employee

A child at serious risk of harm must be protected

Robust processes and procedures minimise risks

The law may require a disclosure be made

Question 9 of 20

Why should tutors who are serious about child safe practices assess each of their own
practices?

Parents, children, teachers and other educators expect that tutors will have robust procedures
in place

Assessing for weaknesses in processes can reduce risk and improve professional practice

So that parents know clearly that tutors take these matters seriously



This is the only way to improve practice and performance in tutoring
Question 10 of 20

Why would a tutor seek advice from a child safety expert?

To tell the expert what they are doing

To improve their practice with professional insight

To reassure parents, guardians and carers

To critique the advice given by the expert

3.0 Elements of child safe practice

Question 11 of 20

What is the initial basic premise of responding to issues of child safety?
Having clear policies in place

Understanding the difference between what children say and what is true
Being able to listen

Knowing when to act

Responding requires that policies, procedures and training are already in place. Thereafter, staff
need to listen, to watch for changes in children's behaviour and to understand the importance
of taking what children say seriously.

Question 12 of 20

In organisations, what is at the centre of all practices and procedures?
The need to be seen as doing the right thing

The best interest and safety of children

The empowerment of children

The lowest cost methods to obtain compliance

Question 13 of 20

If a tutoring business takes on tutors as contractors how can it ensure compliance to child
safety requirements?



Only take on contractors who have already worked for other organisations without any child-
related incidents

Accept verbal reassurance from contractors at the time they are contracted

Ensure the contractor has a current child protection clearance or Working With Children (WCC)
check

Make it a contractual condition that tutors know they obligations with respect to child safety
and make training mandatory

Question 14 of 20

Who is is responsible within organisations for creating and maintaining a culture of safety for
children, zero tolerance of child abuse and ensuring that staff understand their obligations
with respect to child protection and safe safety?

Tutors

Parents

Leaders

Students
Question 15 of 20

How are organisational approaches to child safety articulated at an organisational level for
staff?

Through discussion during annual staff training
Through a Code of Conduct

Through a letter of intention

Through a verbal statement made at induction
Question 16 of 20

What is found in a Code of Conduct?

A clear list of sanctions and punishments that will follow if anyone breaches the Code of
Conduct

The principles, practices and ethos of the organisation

A list of websites where people can get support if they suspect a case of child abuse



Standards against which all people in the organisation must be prepared to be held accountable
to

Question 17 of 20
Which of these is true?

Organisations need to annually assess child safe practices, policies and procedures and audit all
staff annually

Risk assessment and risk mitigation for child safety are important and should be assessed at
least every couple of years

Child safety is the prime responsibility of leaders and managers and they can set the standards
around how often

Once an organisation has an established culture of child safety, it can be reviewed once every 3
years

4.0 Empowerment, inclusion and supporting children

Question 18 of 20

What should a child see in every classroom of a tutoring centre?

A link to the child protection hotline

A statement that the Convention on the Rights of the Child is important
A Code of Conduct or Statement of Commitment to Child Safety

A set of student work that shows that what students do is valued
Question 19 of 20

Which of these does NOT directly empower children?

Children feeling supported around any abuse they allege

Children feeling safe

Children knowing that they can speak about things that make them uncomfortable
Children being assured that all adults are responsible and caring
Question 20 of 20

What is a central tenet when seeking to empower, include and support children?



How much time there is to include children
How to best understand what children want and need
What is in their best interests

Which children we will identify as those we should listen to
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How do Students Learn?

https://ata.college/group/tutoring-fundamentals/

Introduction

Tutors should understand how students learn. This understanding will be the basis of how they
conduct their professional practice. Understanding learning means more than understanding
theory. It involves being observant of students as they are being tutored. It also involves tutors
assessing their own practice and modifying their approaches, adding strategies and adapting
over time.

1.0 About learning

Learning may be understood as knowledge and understanding. We talk about people with deep
knowledge or breadth of knowledge as ‘learned’. We also refer to skilled people as those who
are ‘qualified’. In education, learning is a reference to the acquisition of knowledge and
understanding as well as the acquisition of skills that can be demonstrated through application.

So, in tutoring the focus is on BOTH ensuring that students have conceptual knowledge and
the skills to utilise it or apply it.

There are important facets for ensuring that students learn while being tutored. Prior to
addressing these note the following: tutoring is NOT just about explaining content. The focus on
endless explanation by many tutors is lazy, ill-informed, boring, selfish and time-wasting.

1.1  Facets of learning

To ensure that students learn, a tutor needs to understand each of the following elements and
processes that relate to student learning:

e Attract attention

e Relevance and relatability

e Links to prior learning

o Targeted or direct questioning

e Clear and unambiguous direct instruction, or exposition
e Checking for understanding

e Practice and application


https://ata.college/group/tutoring-fundamentals/

e Assessment
e Re-exposure
1.1.1 Attract attention

A student will learn when they are attentive. This means that they need to be focused on the
tutor. The tutor needs to find means by which to attract and hold attention. Attention can be
brought to the tutor if the tutor:

e isinteresting

e creates a sense of anticipation or builds curiosity
e is well prepared

e has a sense of humour

e is empathic

¢ commands the respect of their students, not because they demand it, but because they
earn it

Gaining attention and holding it

Gaining attention and holding it can be tricky, especially when tutors can feel like they are in
competition with mobile devices, the student’s peers and a host of other factors that can
distract the student’s attention.

Ways to engage include doing something unexpected — such as telling an anecdote, making
students wonder about or guess something unknown, offering something the students want
(such as an academic reward like a fun online quiz or game), using humour and focusing on
making learning fun.

Of course, engaging students can also occur when the learning is intrinsically meaningful, and
the modes used to learn strongly link with how students learn. The implication is that tutors
need to be aware of, use and integrate into their practice, a range of technologies.

Remember, what students attend to, they will learn to value.
1.1.2 Relevance and relatability

Most people will want to know what is relevant about what they are learning. If tutors answer a
qguestion about the relevance of the learning with the statement, “...because this is in the
exam...” it will generally be ineffective with most learners. This is because it relies on fear of an



extraneous factor to compel relevance. These sorts of statements are akin to compelling
through coercion.

It is more sustainable to find real world applications of knowledge and skills so that meaningful
connections are made by students.

In addition, any examples used should relate to the student’s experience. In this way the
student has a ready connection to what is being tutored and they can own it, at least in part.

When content and skills are relevant and relatable, the tutor is demonstrating respect for the
students. They are also likely to engender better retention and improved levels of
understanding.

1.1.3 Links to prior learning

Many tutors make the assumption that because of a student’s age or year group they have a
particular level of prior knowledge. A key to linking to what students know is establishing what
they already know. That is, determine background experience prior to making assumptions.

can establish the level of prior learning and assist the tutor to pitch the session at the right level
that is commensurate with the student’s knowledge and understanding.

In the absence of knowing what the student knows, assume the student has NO PRIOR
knowledge. This is important because:

e It ensures that the material will be covered from the beginning

o It will affirm those who already know the content

e It will remind and reinforce basic principles

e It will build up a conceptual basis for faster progression later
1.1.4 Clear and unambiguous direct instruction

Once prior knowledge has been established a tutor can give direct instruction or exposition.
This is NOT a lecture. It is NOT a unilateral monologue completed with questions like this:

o “Okay? You all got that?
o “Everyone understand?”
o “You with me?”

e “Any questions?”



It a clear and appropriately detailed overview of the essential aspects of the concept. This
means that the explanation is concise. Exposition done well will also clearly and succinctly
outline what will be achieved (the ‘learning intention’). The tutor should also be held
accountable to that learning through clarifying how students will know they have mastered the
concept or skill.

1.1.5 Targeted or directed questioning

Most questioning in tutoring where there are classes takes this form, “Can anyone tell me...?” As
a general rule, this undirected (or “scattergun”) form of questioning is unproductive. This is
because the only students who will answer are those confident of the answer and/or those
confident to contribute. Consequently, it mostly serves to affirm those who know. From an
educational perspective, targeted or directed questioning is more productive and more
conducive to inclusion.

Targeted or directed questioning involves addressing questions to individuals. This can ensure
that all students are alert and also included. It can also be used to assess whether the
instruction has been clear or whether there are conceptual misunderstandings that can be
clarified through reiteration.

Any reiteration of a concept MUST be done differently to the original exposition. This is because
the original exposition was not understood. So, there is little to no point in repeating in exactly
the same way what has just been explained. To do so is actually to suggest there is something
wrong with the students rather than a lack of imagination and pedagogical skill from the tutor.

1.1.6 Checking for understanding (Reciprocal teaching)

An easy way to assess whether an explanation has been clear is to ask students to teach it back
either to the tutor or others in the class. This is called ‘reciprocal tutoring’. When this is done
the role of the tutor is to determine whether the tutor has been adequate in the way they have
covered the concept. This is NOT an opportunity to critique whether students have listened but
rather to assess whether the tutor has been a good educator. A low-risk way to check for
understanding is as follows:

“Jessica, | am not sure whether | explained that well. Can you teach what I just taught you to
Belinda so that I can assess whether | explained it clearly?”

In this way the tutor is ‘owning’ the level of understanding of the students and coming from a
premise of if the students do not learn then there is something the tutor could do better.

1.1.7 Practice and application



The single best means by which to assess the learning of students is through their practice and
application of the concepts, skills and knowledge covered. This means the tutor allows students
to work, and even struggle a bit, on their own, as the students attempt to answer questions,
draft tasks or solve problems.

It is through practice that students apply the skills and concepts they have learnt. It is through
practice that they learn to utilise language and draft and format responses. It is through practice
that students learn to critique questions and interpret what they require. Practice makes
students improve, and practice also will help with retention.

1.1.8 Assessment

Assessment is done for at least two purposes both of which are equally important: to assess
student learning and ALSO to assess the efficacy of the tutor in their capacity to tutor students
effectively. This second aspect is often overlooked as many educators are unilateral in their
thinking. They think that just because they have ‘taught’ or ‘tutored’ something then their
students should have learnt it. That the student may not have learnt because of the tutor is not
something they consider. This means the tutor will never try something different, never adjust
to the needs of individual students and never improve as educators.

Assessment takes two general forms: assessment that is informal and assessment that is
formal.

Informal assessment is ongoing assessment (it occurs all the time) and includes observations
about the level of confidence the student displays, how they answer questions, how organised
the student is and so forth. It does not form a part of the marks or results that generally are on
reports.

Formal assessment occurs at a single point in time and does go on reports, is more serious, is
often exam or test-based (but need not be) and is often used as basis for ranking and
comparison against a set of standards or peers.

Once students have been assessed a tutor needs to reflect on what the students did well, what
they did not do well on, and what the implications are on them as educators involved the child’s
education. They must always ask, “what can I do better or differently to improve student self-
confidence, self-efficacy and results.”

Assessment and reporting are dealt with more fully in Core Module 3.
1.1.9 Re-exposure

Space repetition, or the idea that repetition over time helps students to embed knowledge,
understanding and skills into long-term memory, is crucial for tutors to know. The implication of



space repetition is that students will need to frequently re-visit material that has been covered
in order for it to be available from recall as required. Students being able to recall essential facts

and rules and to have frequent opportunities to apply them will demonstrate mastery more

easily and will be able to handle the pressure of assessment more readily.
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The use of mnemonics and repetition

A mnemonic is a tool that helps us remember by virtue of an arrangement of words and

b

sounds, often with rhythm. Mnemonics can be very useful for helping prompt students

with letters that indicate words and also an order of words. Examples of mnemonics are:

« Roy G Biv (Red, Orange, Yellow, Green, Blue, Indigo, Violet..the ordered colours in a
raitlbow)

« My Very Energetic Motor Just Started Up Noisy (order of the planets from the sun:
Mercury, Venus, Earth, mars, Jupiter, Saturn, Uranus and Neptune)

« BODMAS: Brackets, Orders, Divisi ipli dditi

These mnemanics and acronyms are very useful as a memory aid and assist students to

remember

Repetition is also important for aiding retention and assisting students to recall both in

the short- and longer -term
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Learning about learning
In order to become a competent, professional tutor or educator, a basic premise is
understanding how students learn. If we know how students learn then we can shape our

practice around what would be effective pedagogy - or teaching and learning

Communication
A key to effective tutoring is understanding how to communicate effectively. The
essential aspect to communication is being able to ‘read’ whether what is being

communicated is being understood.

Effective communication will:

« Be clear and as far as possible unambiguous

1B0="9@30

This video is titled: How do students learn? An Introduction. It should be viewed prior to doing the

Assessment at the end of the Module.
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Linking with what is known
A key to successful learning is linking to prior knowledge and experience. The starting
point here is relevance and relatability.

Zone of proximal development
(Learner can do with guidance)
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Students will learn when learning is interesting and
exciting
7] Tutors have a duty to engage their students in learning and, as far as possible, ignite a
~ love a learning. Tutors could consider this question: "If a student did not feel compelied to
. : to come to tutoring - what would make them want to be tutored by me?" Learning is most

enjoyable when:

« Itis engaging x
o Itis relevant
o Itis fun

« Self-confidence and self-efficacy improve

« Time is perceived to pass quickly

=
S =

This video is titled: How do students learn? An Introduction. It should be viewed prior to doing the
Assessment at the end of the Module

v M HowdoStudentsLearn? -/ @ X 4+

< Cc 25 ata.college/product/how-do-students-learn/?edu=2

How do Students Learn?

« Self-confidence and self-efficacy improve

« Time is perceived to pass quickly

This video is titled: How do students learn? An Introduction. It should be viewed prior to doing the
Assessment at the end of the Module
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2.0 Motivation

2.0 Motivation
A key question that all tutors need to find an answer to is this:
How do we make students want to learn...?

Instead of complaining that a student is not motivated or is lazy, a tutor should seek to
understand what motivates effort. There are two main forms of motivation: intrinsic and
extrinsic.

2.1 Intrinsic motivation

Intrinsic motivation is the type of motivation that is evident in self-directed individuals. These
people tend to set their own goals, pursue their own hobbies and set their own standards that
they continually reinforce. Such people have an inner set of standards that guide their
behaviour. Students who show high levels of intrinsic motivation do not seek rewards,
recognition or prizes as a primary motivator. Such things are incidental to the achievement of
their own personal goals.

2.2  Extrinsic motivation

Extrinsic motivation is the type of motivation evident when people pursue a goal because they
seek an external prize, validation, recognition or affirmation. These students (and their parents)
tend to value titles, certificates, competition, trophies and affirmation by association.



2.3 Motivating achievement

The issue for tutors is how they can motivate students to do their best. This can be tricky,
particularly if a student is afraid to try something. This can occur if the student feels they might
not be able to get it right. It requires a certain level of resilience for students to attempt things
where they might not have success first time.

The key is helping students to learn about processes. That is, following correct processes will
lead to the best outcomes. If students are too fixed on being right, winning prizes or rewards, or
being recognised then they can quickly lose heart or become demotivated if this extrinsic goal is
unlikely to be achieved.

Tutors need to try and inculcate a love of learning. This can be done by making learning fun or
joyous, being open to learning as discovery and through engendering a mindset of inquiry and
openness.

There is a role for praise and affirmation. This form of reinforcement should be totally natural
and evident very often when students contribute, make effort and also complete tasks.
However, tutors need to be careful to be encouraging — but not create an over reliance from
students on being rewarded or praised each time they utter something.
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Introduction

Motivation is a reference to what compels a students to do work. In essence, motivation

is evidenced when student show initiative, and when they are on-task and focused.
Tutors need to understand what motivates students to learn as well as how to motivate

students.

Motivating students is difficult if students are coming to tutaring when they have low

self-concept with respect to their learning. This means that tutors need to understand

" how emotion affects a students level of motivation and also how it needs to be leveraged

effectively to assist students in their leamning.

Motivation is often distinguished by where the impetus to 'do’' comes from. This means

whether the impetus comes from within or from outside of the student.
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Motivation is often distinguished by where the impetus to 'do’ comes from. This means

whether the impetus comes from within or from outside of the student

Intrinsic motivation

Here the motivation is compelled from inner standards, personal interest and goals.

High personal standards can be a significant motivator for students to do their best and

to want to succeed

Extrinsic motivation
Here the motivation arises from outside sources or extraneous to the student. Such

0 motivation will be evidenced when students compete against others, where what a
student does or achieves is more important that than the processes taken to get there

and when students are motivated by recognition.

Intrinsic Motivation Extrinsic Motivation
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Extrinsic motivation

Here the motivation arises from outside sources or extraneous to the student. Such & Video 2 - Motivation
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3.0 Learning and Differentiation
3.0 Learning and Differentiation

Differentiation is the notion that students learn through various modes and need to be exposed
to a variety of media and forms of presentation in order to maximise their learning.

3.1 Differentiation models

There are different approaches to the notion of differentiation. Some models are based on
different theories about how people think or cognise. Others are based on the notion of
‘learning styles’ that are favoured or preferred.

The most common differentiation models are these:
e Visual-auditory-kinaesthetic/tactile
¢ Bloom’s Taxonomy of Cognitive Processes
¢ Gardner’s Multiple Intelligence Model

3.1.1 Visual-auditory-kinaesthetic/tactile

This approach to differentiation is premised on the notion that people are either visual (learn
through what they see), auditory (learn through what they hear) or tactile (learn through what
they experience bodily).



This model has been debunked because many educators assumed students were exclusively
one of these. It is evident that most learners will maximise their understanding and retention if
material is presented using ALL of these modalities as much as possible.

3.1.2 Bloom’s Taxonomy of Cognitive Processes

Here the approach is based on levels of complexity in thinking. The premise is that there is a
hierarchy of thinking, commencing at the simplest level with low-order processing and
culminating at the highest level with the capacity to synthesise knowledge and understanding
and the ability to critically assess. The taxonomy is shown below. From a tutoring perspective
this taxonomy MUST be known and understood. Much of the regular school curriculum and the
structure of outcomes within school syllabus as well as assessment will be based around this
taxonomy or a variation of it.

Bloom’s Taxonomy

Knowledge “involves the recall of specifics and universals, the recall of methods and processes,
or the recall of a pattern, structure, or setting.”

Comprehension “refers to a type of understanding or apprehension such that the individual
knows what is being communicated and can make use of the material or idea being
communicated without necessarily relating it to other material or seeing its fullest implications.”

Application refers to the “use of abstractions in particular and concrete situations.”

Analysis represents the “breakdown of a communication into its constituent elements or parts
such that the relative hierarchy of ideas is made clear and/or the relations between ideas
expressed are made explicit.”

Synthesis involves the “putting together of elements and parts so as to form a whole.”
Evaluation engenders “judgments about the value of material and methods for given purposes.”

Source: Taxonomy of Educational Objectives (Handbook One, pp. 201-207): from:
https://cft.vanderbilt.edu/guides-sub-pages/blooms-taxonomy/

3.1.3 Gardner’s Multiple Intelligence Model

Gardner created a model that looked at intelligence from the perspective of cognition but is
NOT about learning styles. Rather, Gardner theorised that there are eight different types of
intelligence and furthermore, that all people possess all eight intelligences. However, the
disposition or relative strength of the individual intelligences may vary between individuals
based on factors such as environment and genetics.



The eight intelligences proposed by Gardner are:
1. Linguistic
2. Logical/Mathematical
3. Spatial
4. Bodily-Kinaesthetic
5. Musical
6. Interpersonal
7. Intrapersonal
8. Naturalist

From a tutoring perspective, schools tend to emphasise linguistic intelligence and
mathematical intelligence (literacy and numeracy) across all subject disciplines. However, to
some extent each of the intelligences will be exercised during a child’s education.

Differentiation is explored more fully in Core Module 4.
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4.0 Managing uncertainty and discontinuity

4.0 Managing uncertainty and discontinuity

It is essential that tutors understand that student learning can be hampered and disrupted by
uncertainty and disruption that leads to discontinuity. An example of this is the school closures



that occurred in 2020 as a result of the global coronavirus pandemic. When there is uncertainty
then anxiety and stress can make it hard for students to focus and can lead to lost learning.

4.1 Emotions and feelings

All tutors should learn how to articulate emotions. This is not as easy as it sounds. Articulating
emotions means being able to name a wide range of emotions. Articulating emotions
does not generally take the following form:

o |feel ‘bad’

o |feel ‘emotional’

e It was a ‘gutting’ feeling

¢ lunderstand how you feel but...

Learning to identify and accurately name feelings is essential to self-understanding and also a
key aspect to interpersonal skills. If a person can identify and name a full range of emotions,
then they are highly likely to be able to identify those feelings in others when faced with a range
of different circumstances.

4.1.1 Why is understanding emotions important in tutoring?

Understanding emotions is essential to high quality tuition practice because emotions directly
affect how we learn and how we remember. A student who feels confident is more likely to
attempt tasks that are difficult or where answers or outcomes are not pre-defined. This is
because their self-esteem is not vested in being “right”. Moreover, resilience is based on
tenacity and the ability to manage, even when circumstances are not perceived as easy or
conducive to learning.

When students feel misunderstood, out of place or unknown, then they are more likely to
withdraw, be silent or avoid tasks.

Being able to identify and name feelings is hugely important, as it is the language of self-
understanding. If students know their emotions, they can learn to manage those emotions.
Moreover, they learn not to fight against themselves. This is extremely important to maturing as
a learner.

Consequently, if students are unmotivated, underperforming or expressing doubt,
understanding feelings in the first instance is likely to lead to a bigger long-term positive impact
on learning than ignoring the underlying emotions and responding with encouragement or
slogans about being positive.

4.1.2 Naming feeling and managing feelings



As noted earlier, a tutor needs to learn how to read, identify and name feelings. If for example,
a student faced with a problem says, “I do not think | can do that” a feelings-based response
is, “you feel a bit uncertain about where to start...”

The tutor’s response here is not to override the emotions by saying, “yes you can”, but rather to
acknowledge the feelings embedded in the statement and normalise it by naming it, without
judgement.

Once this has been done, the tutor needs to pause. This is because, by being heard a student
often initiate saying, “yes.... but actually, now I think of it, if I try...” etc.

In other words, through simply levelling feelings, students often feel understood and this allows
them to relax and then deal with the academic problem.

It is also possible that the student will say, “Yes...it seems like a really tough question.” Again, the
student is responding in a manner that indicates they have been heard. This is of itself an
important factor in self-acceptance.

If the tutor wants to provide a solution that integrates and normalises the feelings, as well as
how to manage the feelings, they can then say words to this effect: “If we feel uncertain when
faced with a problem...the steps are this. (1) remind yourself it is okay to feel a bit unsure. (2)
Breathe deeply...then consider the examples we went through. (3) See which one is most
similar to what we have done and try and apply it.”

In this, the tutor has not dismissed the feeling but rather integrated it as a normal part of
learning. This helps the student to change their self-talk and build resilience over time.

4.1.3 Dealing with discontinuity and uncertainty

Many students face the issue of discontinuity and uncertainty arising from many layers of
change: the coronavirus pandemic and its aftermath, the change that accompanies each new
academic year, the continual shift to technology-based forms of instructional design (teaching
and learning), a changing political and social discourse.

Since uncertainty is going to be a feature of education for the foreseeable future, tutors need to
learn how to helps students navigate change. There are many ways to do this commencing with
learning how to listen to the feeling within words. For example, “This is boring” can mean “I find
this too difficult”, “I am not sure what to do”, “I feel afraid of failing”, “I cannot compete with
others” or a host of other things. Extremely rarely does it actually mean, “I feel catatonic
account of lack of stimulus.” Consequently, understanding that words can often mask or hide
feelings, and can even be completely contrary to how a person feels, is important.



Once a tutor can properly identify feelings, then they can learn to assist students to manage

feelings. This can be done through helping students to learn to slow their breathing, try and be

calm and take their time. In this way tutors should, over time, help their students to become

resilient and adaptable as learners.
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Learning and uncertainty
Uncertainty arises in learning from students from different sources. In tutoring there are

two main sources of uncertainty
(1) not knowing what to expect when being tutored or
(2) feeling afraid of undertaking learning opportunities on account of fear of failure.

These sources of uncertainty can severely compromise a student's learning and can carry

forward long after their formal schooling finishes.

Not knowing what to expect

Students can feel deeply uncomfortable when they are faced with uncertainty arising

from not know what to expect. This can oceur if lesson structures are not explicit and/or

This video is titled: How Students Learn — Managing uncertainty and discontinuity. It should be viewed prior

to doing the Assessment at the end of the Module.

= o X

T <} &, @ veiifyitsyou

Video 2 - Motivation
30 Learning and Differentiation
Video 3 - Simple differentiation

40 Managing uncertainty and
discontinuity

Video 4 — Managing uncertainty and
discontinuity

Optional Additional Reading

Module Assessment

Take the quiz

3:50 PM

3/27/2025

v M HowdoStudents Learn? -/ 9 X 4+
< & 25 atacollege/product/how-do-students-learn/?edu=8
How do Students Learn?
v

OO 8 o om

Not knowing what to expect

Students can feel deeply uncomfortable when they are faced with uncertainty arising
from not know what to expect. This can occur if lesson structures are not explicit and/or

if there is stress around transitions.
Tutors can manage this through:

« The use of advance organisers
« Clear expectations around what will happen and when
« Routines used time and again - clear structures

« Articulating feelings around change

Afraid of failure

Many students, even those who are very bright, may be afraid of failure. This can arise

from perfectionism tendencies or simply being afraid to perform under pressure for fear

of being ‘wrong'. This can occur if a student has been taught that being 'right' is valued

This video is titled: How Students Learn — Managing uncertainty and discontinuity. It should be viewed prior

to doing the Assessment at the end of the Module.
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Question 1 of 20

What is a premise of engagement?

We believe that they value education as they are paying for it, so they will come ready to learn
We know that if we make them laugh they will definitely like to come to tutoring each time

We think of the student as the learner first rather than from the perspective of us as the expert

We will be engaging because we know our subject matter well and they came to the class to
learn from us

Question 2 of 20

Which of the following is NOT likely to sustainably engage learner attention?
Starting with, "this is examinable...so listen carefully"

Judiciously using humour

Making students curious about something

Making learning fun

Question 3 of 20

In tutor communications, why can the use of idioms and aphorisms be problematic?



The language is complicated and not every culture has similar aphorisms

As they often make visual references they can confuse learners who are highly visual
They are confusing ways to express ideas

They are not required to communicate effectively

Question 4 of 20

Why is it important for tutors to know how students learn?

It should assist tutors to adjust their strategies to assist student to achieve success in their
learning

It will help us know how much to focus on explanation as the main strategy for instruction

It is necessary as part of good marketing management, to be able to articulate exactly how
different students learn

It means that the tutor will come across as more knowledgeable
Question 5 of 20

What is the first step for a tutor in assisting student learning?
Commencing with a clear explanation of the concept

Attracting the student's focus

Making the opening statement relevant to the student
Pre-assessment

2.0 Motivation

Question 6 of 20

Which of the following is NOT an extrinsic factor that motivates?
An academic prize

Reinforcement and praise

Self-satisfaction

Recognition

Question 7 of 20

What are the two main categories of motivation?



Internal and extrinsic
Intrinsic and external
Internal and external
Intrinsic and extrinsic
Question 8 of 20

Which of the following would be a feature of a student who is intrinsically motivated to perform
well academically?

A focus on beating others as the main sign of success

A focus on seeking out competition

A focus on the marks achieved as the main sign of success

A focus on finding better ways to study

Question 9 of 20

Which of the following is a sign of low academic self confidence?
A student who is unsure where to start when answering a question
A student giving up without trying

Students who find problems difficult

Performing badly on exams

Question 10 of 20

By what process can students move from a reliance on extrinsic motivation to intrinsic
motivation?

Being taught to value enjoying the effort more than any rewards
Being tutored to value processes rather than product

Being taught to value what is achieved over what feels good
Being tutored to value products instead of processes

3.0 Learning and Differentiation

Question 11 of 20



Which of these is NOT one of the elements of a differentiation model based on sensory
information?

Tactile

Olfactory

Visual

Auditory

Question 12 of 20

What is an alternative name for kinaesthetic?

Tactile

Sensory

Auditory

Aural

Question 13 of 20

Which two intelligences do school most cater towards?
Interpersonal and intrapersonal

Visual/spatial and verbal/linguistic

Verbal/linguistic and logical/mathematical
Mathematical/logical and interpersonal

Question 14 of 20

How can tutors help auditory learners to learn?
Through the use of roleplay and games

Through articulating clearly as students write things down
Through the use of mind maps with concept links clearly highlighted
Through the use of flash cards

Question 15 of 20

Which of the elements in Bloom's taxonomy is described as follows: represents the “breakdown
of a communication into its constituent elements or parts



Comprehension

Analysis

Synthesis

Application

4.0 Managing uncertainty and discontinuity

Question 16 of 20

How do predictable routines assist students who come to tutoring?

Routine minimise the cognitive load associated with high-order thinking activities
Routines help in the management of time thereby ensuring the sessions are productive

Routines help students to predict what the order of the session is and helps them to know what
to expect

Routines ensure that tutors are well prepared to maximise student learning and focus
Question 17 of 20

Which of the following is NOT an important reason for tutors to identify the feelings associated
with fear of failure?

Helps rationalise that feelings can easily be overcome through focus on the problem
Helps normalise the feelings associated with fear of failure

Helps the tutor who can then model how to manage the feelings

Helps students identify the feelings that they have

Question 18 of 20

Where should the focus be in problem solving when assisting students who are afraid of failure?
The interpretation of the question so that they know what to do

The processes involved in problem solving

The modelling of right answers as being correct is the basis of achievement

The memorisation of formulas so the right one is used every time

Question 19 of 20

What are two sources of uncertainty for students who do tutoring?



Students not knowing how well they will go academically and students not knowing others in
the tutoring session

Students having low self confidence and students not knowing what they will achieve

Students having pre-conceived ideas about tutoring and students feeling like they cannot cope
with extra academic demands

Students not knowing what to expect and students having low self confidence around their
learning

Question 20 of 20

Why is the use of advance organisers helpful to managing transitions between activities in a
tutoring session?

It supports students to know when they will get breaks so they can apply their effort carefully
and manage their energy

It tells students what will happen and when

Students are clear about the role of the tutor, what the tutor will do and how every single
aspect of the tutoring session will be managed

It helps to frame student expectations and lessen the impact of uncertainty

Finish quiz
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1.0 About learning

Question 1 of 20

How can mnemonics assist in recall?

They can arrange information around a set of words that help students to remember
Mnemonics are widely used rhythmic devices so they have been established as effective
They always are fun to learn so they will always help students remember what they need to
They can give us a slogan that means we will remember

Question 2 of 20

Which of the following is NOT likely to sustainably engage learner attention?

Making learning fun



Making students curious about something

Starting with, "this is examinable...so listen carefully"

Judiciously using humour

Question 3 of 20

What is a premise of engagement?

We believe that they value education as they are paying for it, so they will come ready to learn
We know that if we make them laugh they will definitely like to come to tutoring each time

We will be engaging because we know our subject matter well and they came to the class to
learn from us

We think of the student as the learner first rather than from the perspective of us as the expert
Question 4 of 20

Once clear and unambiguous communication has been established, what is a crucial next step in
supporting student learning?

Start with a series of questions that can answered by anyone who volunteers
Building on what they already know

Making what we say relevant and relatable

Ensuring the students know the importance of what we cover, as it could be assessed

We will build on what they already know but only if we make what we do relevant and
relatable. Otherwise, what they already know will be not relevant to what we are doing.

Question 5 of 20

What is Vygotsky's 'Zone of Proximal Development?"

It is the point where we link what we are tutoring to what they already know and understand
It is the place where tutors will always set a pre-test to establish

It is the place where students feel comfortable and we need to be careful not to push them
outside of this sphere

It is the zone within which all learning takes place

2.0 Motivation



Question 6 of 20
What should be the link between tutor expectations and the student?

Tutors should have low expectations of their students so that students regularly feel the reward
of exceeding the tutor's expectations

Tutors should have high expectations of their students and this should act as a constant
pressure to push them to succeed

Tutors should have high expectations of their students so that students always feel there is
somewhere they can academically grow to

Tutors should have moderate expectations of their students so that there is a mix of pressure
and success

Question 7 of 20

Which of the following is a sign of low academic self confidence?
A student who is unsure where to start when answering a question
Students who find problems difficult

A student giving up without trying

Performing badly on exams

Question 8 of 20

By what process can students move from a reliance on extrinsic motivation to intrinsic
motivation?

Being tutored to value products instead of processes

Being taught to value enjoying the effort more than any rewards
Being tutored to value processes rather than product

Being taught to value what is achieved over what feels good
Question 9 of 20

Why is understanding motivation important for tutors?

It helps tutors to understand how to help students to be interested

It makes tutors take ownership of the level of interest their students display



It gives tutors insight into student laziness

It helps tutors understand child and adolescent psychology

Question 10 of 20

What can be a negative effect of a student being too fixed on being right?

The student can feel inspired to work harder when their goals seem unlikely to be achieved
The student can feel extra pressure as they approach the end of the academic journey

The student can become demotivated if goals seem unlikely to be achieved

The student is unaffected by their progress towards goals

3.0 Learning and Differentiation

Question 11 of 20

Which of the elements in Bloom's taxonomy is described as follows: represents the “breakdown
of a communication into its constituent elements or parts

Application
Analysis
Comprehension
Synthesis
Question 12 of 20
What is an alternative name for kinaesthetic?
Aural

Auditory

Sensory

Tactile

Question 13 of 20

Which of these is NOT one of the elements of a differentiation model based on sensory
information?

Auditory

Tactile



Olfactory

Visual

Question 14 of 20

Which of the following is true of the VAK differentiation model?
Students always learn best when they hear and repeat

Students generally need information presented in all modes

Most students are dominant in visual and auditory learning

Most people have a dominant in visual learning

Question 15 of 20

Which is NOT an approach that will helps those who learn through visual stimulus?
The use of colour when tutoring

The use of symobilm and icons to encode different aspects of a concept
The use of mind maps to arrange concepts

The use of clear and unambiguous articulation of information

4.0 Managing uncertainty and discontinuity

Question 16 of 20

How does a fear of failure affect students and their learning?

It can lead to repeated trial and error because students know eventually they will get the right
answers

It can make students take academic risks in the pursuit of success

It can make students avoid interacting with their peers as silence does not draw attention to
themselves

It can make students hesitate or avoid starting academic work
Question 17 of 20
How do predictable routines assist students who come to tutoring?

Routines help students to predict what the order of the session is and helps them to know what
to expect



Routine minimise the cognitive load associated with high-order thinking activities
Routines ensure that tutors are well prepared to maximise student learning and focus
Routines help in the management of time thereby ensuring the sessions are productive
Question 18 of 20

What are two sources of uncertainty for students who do tutoring?

Students not knowing how well they will go academically and students not knowing others in
the tutoring session

Students not knowing what to expect and students having low self confidence around their
learning

Students having pre-conceived ideas about tutoring and students feeling like they cannot cope
with extra academic demands

Students having low self confidence and students not knowing what they will achieve
Question 19 of 20

Which of the following is NOT an important reason for tutors to identify the feelings associated
with fear of failure?

Helps the tutor who can then model how to manage the feelings

Helps rationalise that feelings can easily be overcome through focus on the problem

Helps students identify the feelings that they have

Helps normalise the feelings associated with fear of failure

Question 20 of 20

Which is NOT a source of feelings of uncertainty in education for students?

Changing curricula making their course of study change while they are actually studying it

The effects of changing social structures and social discourse

Climate change and other extraneous factors that are affecting each community and the nation

The interface between technology and non-technological forms of educational tools
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Tutor grony Client
Tutor creates teaching and learning :2 ;:':fy : The client undertakes to work with the
programs and environment relevant frvvereeneenenes | tutor in the spirit of the tutor-client
to the client. These may be devised === | agreement. The client expects, and
following an assessment of the should receive, a high standard of
client’s academic situation. The tutor ) service consistent with that of a
undertakes teaching and learning professional relationship. The client
activities designed to assist the client undertakes to do any reasonable
to achieve their learning goals. The < | additional work assigned. The client
tutor aims to make the clients as c°mmerm| should not expect the tutor to do work

academically independent as return ($) on behalf of the client.
possible., through building student ~ fpreesseereeernseeee
self-efficacy and self-confidence.
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Tutoring

TP P L PP RN RS s
Tutoring i Coaching
This is a generic term that encompasses q—p- Whilst this term can be applied to aspects of
coaching in the academic context. Tutoring : tutoring, the term ‘coach’ is applied to fields
however is specific to education and refers to outside of education — sports, music, dramatic
planned and targeted programs of support i arts, and other fields of endeavour characterised
which assist students to achieve academic 4—* by competition. Thus, in the context of tuition, ;
goals. It may be either reactive (in response to) i coaching is term applied to those activities that :
an issue or academic concern or proactive i target particular outcomes in particular types of :
(aiming to achieve a goal). ! academic “competitions”: exams, university :
— H

i entrance and soforth.
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1.6 Triangulation
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https://ata.college/group/tutoring-fundamentals/

Managing the Tutoring Environment

[ ]
Introduction

All tutors need to have spent some time considering the tutoring environment prior to
commencing providing tuition services. The tutoring environment may be a tutoring centre,
may be in the client’s or the tutor’s home, may be in a public space — such as a library. Tutoring
can also take place online through the internet.

Understanding factors that affect the quality of the tutoring experience for students and the
tutor is important. This Module introduces you to some of the important factors to attend to.

1.0 What is tutoring?

Tutoring is a process, like teaching, that aims to assist students to learn. Tutoring is sometimes
called ‘coaching’ and is generally done after school hours as a supplement to school education.
Unlike mainstream school education, tutoring is a process initiated by parents, guardians and
students who desire particular support or intervention in order to achieve a particular outcome
or outcomes. Such outcomes may be quite narrow and overt, such as a particular mark on an
examination. Other outcomes may be more subtle, such as improved self-esteem and the
capacity for the student to independently learn. Either way, tutoring should boost a student’s
confidence and their academic ability.

Tutoring may be used either reactively or proactively. Reactive uses of tutoring are generally in
response to a perceived weakness or set of educational or learning difficulties which are
hindering the capacity for a student to achieve to their full academic potential. Proactive
tutoring generally involves preparation or pre-emptive steps undertaken with a view to achieve
a particular goal, such as university entrance, or achievement to a particular standard in a
particular subject, or entry into a particular type of school —such as an independent private
school.

Tutoring may be utilised by people who are very young (pre-school aged), students in primary or
high school or those who are older (university aged or older). Generally, if a child is very young
any tutoring intervention will be remedial to address a particular identified learning need.
However, very young, gifted students may also benefit from additional educational support
which is specialised and presented in modes commensurate with the child’s age. For most
students tutoring first takes place from about ages 9 or 10 (that is, upper primary school aged),
through high school and/or university. Tutoring may also first commence when students are in
high school —year 11 or 12.


https://ata.college/group/tutoring-fundamentals/

Tutoring is a feature of most educational systems and is experiencing international growth as
education becomes more highly valued nationally and internationally. For example, tutoring is
seen in nations as diverse as China, USA, Canada, Vietnam, South Africa, England, Australia,
Malaysia, Singapore, Kenya, Egypt, Nigeria, New Zealand and over 100 others. Some nations,
such as Australia, Britain, New Zealand and the USA have tutoring associations which aim to
benchmark minimum standards in the industry, however most countries do not have any
centralised representative organisations or bodies. This means that the quality of tutoring in
many nations is not subject to consistent standards. Rather standards in most situations and
instances are highly dependent on individual operators.

1.1  Tutoring tends to be a commercial practice

Whilst tutoring may be supplementary to formal or mainstream schooling, a feature of tutoring
is that it is generally commercial in nature. Some tutoring may be done by philanthropic people
and may be of an altruistic character, but generally tutoring is characterised by a commercial
interaction between the tutor or tutoring business and the client or client’s family. This
relationship is shown in Figure 1. You can see from Figure 1 that both parties to the relationship
have responsibilities to the other and each has rights.

The commercial nature of the relationship complicates matters somewhat for tutors. This is
because some tutors might make the mistake of putting money ahead of making decisions that
are in the best interests of the clients.

Tutors should always place the educational and academic interests of the student foremost.
This should NOT imply that tutors cannot protect themselves from unreasonable client
behaviour. Rather that they must be very clear about their expectations, what they will deliver
and the conditions under which it will be delivered. This removes uncertainty and helps both
parties in the event of a possible dispute. One way this may be done is through clarifying the
roles in writing prior to commencing the tutoring.

1.2  The tutor —client relationship



Tutor Client
Tutor creates teaching and learning :2 :::‘:v The client undertakes to work with the
programs and environment relevant frvvereeneenenes | tutor in the spirit of the tutor-client
to the client. These may be devised === | agreement. The client expects, and
following an assessment of the should receive, a high standard of
client’s academic situation. The tutor ) service consistent with that of a
undertakes teaching and learning professional relationship. The client
activities designed to assist the client undertakes to do any reasonable
to achieve their learning goals. The < | additional work assigned. The client
tutor aims to make the clients as c°mmerm| should not expect the tutor to do work
academically independent as return ($) on behalf of the client.
possible., through building student ~ fpreesseereeernseeee

self-efficacy and self-confidence.

Figure 1 An overview of the tutor-client relationship
1.3 Role of a tutor

A tutor takes on a very important role in the academic life of a student. The tutor’s primary role
is to act as a mentor and ally. A true mentor assists the student to grow academically and,
keeping the best interests of the student at heart and seeks over time to ensure that the
student becomes as academically able and independent as possible.

Whilst the tutor is involved with providing academic support, they have very specific roles with
respect to the tutoring. These include, but are not limited to:

e Preparing for every session of tutoring
e Providing positive reinforcement to the student to build self-esteem

e Homing in on areas of academic difficulty and ensuring that these are addressed though
the tuition or through recommendations made to the parents/guardians so that they
can seek further support

e Disclosing to the parents/guardians the extent to which the tutor can make a difference,
including if they cannot assist and if the student should go elsewhere

e Being honest in all feedback and reporting, whether verbal or written
e Being respectful at all times and maintaining professional distance and courtesy
¢ Avoiding the creation of dependencies

¢ Never engaging in plagiarism or doing the student’s work for them



The ultimate goal of an authentic tutor is to make themself redundant. Indeed, this is true of
the best teachers and mentors. As they impart skills and knowledge the student gains self-
esteem and self-efficacy, and should be encouraged to take academic risks, in the sense of
becoming more and more of an independent, autonomous learner.

1.4 How are tutoring and coaching related and how are they different?

The terms ‘tutor’ and ‘coach’ are often used interchangeably; however, they are generally
applied in different contexts and do actually mean different things. The word tutor is generic
and can be used to encompass academic coaching.

Tutoring
Tutoring ; Coaching i
This is a generic term that encompasses q_p- Whilst this term can be applied to aspects of
coaching in the academic context. Tutoring : tutoring, the term ‘coach’ is applied to fields
however is specific to education and refers to outside of education — sports, music, dramatic
planned and targeted programs of support ! arts, and other fields of endeavour characterised
which assist students to achieve academic 4—V by competition. Thus, in the context of tuition,
goals. It may be either reactive (in response to) i coaching is term applied to those activities that :
an issue or academic concern or proactive target particular outcomes in particular types of
(aiming to achieve a goal). : academic “competitions”: exams, university :
A H
! entrance and soforth. :

Figure 2 An overview of the scope of tutoring and coaching

Whist tutoring and coaching are applied in different contexts, tutors who engage in academic
coaching still have a similar role to tutors who approach tutoring with far broader goals. That is,
the academic interests of the student must always be placed foremost. This can be difficult if
particular goals are sought by tutors. Evidence of this can be seen when tutors encourage their
students to engage in particular contests or competitions for the glory of the tutor. It can also be
seen when the success of students is used by tutors or coaches as a point of marketing.

1.5 Tutoring and mainstream education

It is very important to understand the nexus between tutoring and mainstream education. In all
educational systems, mainstream education is formalised by the State through the use of syllabi
and various curriculum documents. In many nations the curriculum documents prescribe very
specific content and skills outcomes that must be met by students if they are to successfully
complete various levels of the course. The progression of students through school requires that
they complete the annual study so that they can progress. Tutors are often then asked to assist
students to meet the requirements of courses when they may be struggling with particular
areas of academic difficulty.



Whilst a syllabus document can be very useful for a tutor, some students fall outside of the
requirements of a syllabus. In the first instance tutors should always start with the relevant
syllabus as this will help them to ‘frame’ their expectations of the students and what they
should be able to achieve. A syllabus document can help a tutor to write formalised study
programs so that the work they do is relevant to the student in the context of their school
education.

What should tutors do in the event there is no syllabus, or if the needs of the student fall
outside of the reach of a syllabus? Here the tutor has an obligation to write a program relevant
to the student. In the event they are not capable of doing so then they should alert the
parents/guardian and pass the student on to someone else who is capable of appropriately
assisting the student.

1.6  Triangulation and working with schools

The most powerful tuition occurs when the tutor works in partnership with parents and
mainstream educators. Thus, the three key stakeholders in triangulation are the student, the
teacher (from school or college) and the parent or guardian. The interests of students are best
met when all parties involved in the student’s education work together and complement one
another. Triangulation is one means by which this can be achieved.

Triangulation can take different forms, two of which are explored here:
e Use of a triangulation journal
e Use of electronic communication as a means of triangulation
1.6.1 Triangulation and the use of a journal

In order to communicate between the three key stakeholders in the student’s life, it can be very
useful to keep a triangulation journal. This is a book which passes between the tutor, the
parent/guardian and the schoolteacher (and is passed around from person-to-person by the
student). In this book each of the parties write their observations and discuss different
strategies so that the student gets a very strong sense of alignment. It is also so that there are
strong accountabilities and openness throughout the period of tuition. The use of triangulation
is shown in Figure 3.



Teacher in school
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Figure 3 An overview of how triangulation works
1.6.2 Triangulation and electronic communication

Triangulation may also be very effectively facilitated through the use of electronic
communication such as email. Email does not rely on the student and is direct between the
parties. Email can therefore allow for greater flexibility and quicker adjustment to the program
over time.

Here the parties need to be very careful as the medium is ‘instant’ and the use of words over
the email can sometimes lead to misinterpretation. Thus, it is important that since the student’s
best interest is the goal, parties work together with that in mind.

1.6.3 Problems with triangulation

Historically, schools have taken “ownership” of the child’s education. As a result, teachers can
often mistrust tutors. They can feel that the use of a tutor undermines the education process, or
they may feel that it is a slight on their personal capacity to teach. This means that some
teachers may not be open to the idea of triangulation. In reality triangulation makes all parties
accountable, which can make each party feel greater pressure to perform. In order to avoid
discomfort any intervention involving triangulation must be agreed to by the parents/guardian
and also consented to by the teacher(s). In this way it will be more likely to be successful. If,
however, a teacher prevaricates, or if the parent/guardian feels as though they would prefer the
tuition be kept outside of the school, then triangulation does not become an option. A further



issue is that if a triangulation book is used then the student must display responsibility and

maturity in ensuring that it goes from party-to-party.
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Setting up a tutoring space

Setting up a tutoring space

There are several key considerations when setting up a space where tutoring will occur. Tutoring

can take place in any of the following contexts:

2.1

In a tuition centre — a business dedicated to providing tuition services. These will
generally occur in the context of classes where there are small groups of students, or
there can be large groups of students in regular classroom-style layout

In the home of the student or the home of the tutor. This will generally be one-to-one in
format.

Online through an online platform that may or may not use some form of shared
whiteboard or other capacity to work simultaneously on the same document — such as
Google Docs or Jamboard

What to think about

The main considerations with respect to the actual physical space relate to:

The size of the space and the safety with respect to manoeuvring and also keeping
appropriate distances between people

The size of the space required for safe ingress and egress — this is for health and safety
purposes, including the possibility of emergency evacuation

How the session is to be run — such as a formal session with desks facing a board or as
an interactive session with students being able to easily engage with and work with one
another

How technology may be utilised within the class time by the tutor and/or the students

Where any air conditioner may be located and how air flow can impact on the comfort
of the students in the class

In general, the physical space needs to be managed from the perspective of the students,

including those most affected by environmental factors.

2.2

Aspects about physical space to notice and to manage
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Some students are very affected by the physical environment. Students can be affected by any
or a mix of the following:

e the air temperature

humidity

amount of movement allowed

smells (including the use of cologne or deodorant by other students)

light within the room and coming from outside

noise level within the room and also from extraneous sources

Each of these aspects should be thought about by tutors and will need to be managed by tutors
when seeking to create a comfortable space for learning.

2.3 Classroom layout and who sits where?

Many students like a traditional classroom where all of the working spaces face to the front. It
certainly is most conductive to helping students feel the formality of tutoring as a place where
serious learning takes place. This can have a positive impact on the behaviour management of
students but can also make others feel like the environment is too formal or school-like.

Traditional classrooms with desks in parallel rows can have a negative effect on student learning
as students with low self-confidence may feel the environment caters to competitive behaviours
and has echoes of the formality of school classrooms or even exams.

A tutoring space can be set up with different desk arrangements with students paired, sitting in
clusters, rows or even a semicircle or U-shape.

However the students are arranged, ensure that you can see their faces and hands at all times
when giving direct instruction or exposition.

If you do need to sit close to a student to give an instruction, guide practice, explain a concept
or check work then face the student — do not sit beside them. NEVER stand behind students
looking over them as they sit. This can be intimidating, and students can feel uncomfortable.

In a class of primary-aged students it can be effective to crouch down or bend to their eye level
when trying to guide practice one-to-one in a class. This is said to equalise power dynamics and
assist in situations where a student may feel intimidated by educators.

Back
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3.0 Managing time

A significant factor when managing the environment is managing time. Time management is
significant for many reasons. Time management is a skill which some people find very hard to
master. Time management involves approaching time as a very precious resource of which we
have very little. This approach means that tutors should bring a sense of purpose to each
session of tuition. After all, there is only a limited time to make a difference to the student(s) in
front of the tutor.

Time is best managed through the use of planning and preparing and following a set structure.
This should be evident from the sense of order and predictability brought to each session.
Structure provides consistency and helps students to feel settled. Time management is not only
about minutes and seconds, but also about a sense of direction, and an overall plan and context
for the tuition.

Time management is essentially about respect; respecting the value placed on the tutoring by
the parent, guardian or student who has sought assistance. Time management is also about
self-respect. A judicious application of time helps students to feel valued and also teaches them
how to best manage their own time.

3.1 Goingover time

Many tutors when first starting out tend to go over time in an effort to give a bit extra. Whilst
this is noble in intent it can actually undermine both the tutor and the student and diminish the
sense of worth placed in the tutor by the student or the parent/guardian. Going over time can
mean a student runs late for other things. It can place families under pressure. It can also make
it appear as though the tutor has nothing else to do but give, which can lead to difficulties if the
expectations on the tutor’s time rises. If a tutor works in a business where sessions run back-to-
back then going over time may well place pressure on the time of other tutors, on rooms and on
other resources. It is therefore incumbent on tutors to learn to manage their time well.

3.2 How long should a tuition lesson be?

Tuition sessions vary in length. Some sessions run for half an hour, others for 40 minutes, 45
minutes, 55 minutes, 1 hour, 1% hours and some run for up to 3 or 4 hours in workshop-style.
There is no general rule that can be applied to determine how long a particular session should
last. However, it is clear that students and tutors both can feel quite tired after about 40 — 45
minutes of tuition and therefore regular breaks need to be planned for sessions that last longer
than 45 minutes.

Generally speaking, the younger a student is the shorter a session should be. So, a young child
in Year 3 at primary school may be able to comfortably concentrate for 30 minutes whereas a



High School student in Year 12 or 13 may be able to handle a 1% or 3-hour session (with
appropriate breaks). For younger students an emphasis on mixing academic activities with
‘hands’ on activities is appropriate in stimulating interest and reinforcing the idea of learning to
learn, or learning to do, through doing.

Back
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4.0 Cleanliness and hygiene

It is essential that tutoring spaces are clean and hygienic. Since the coronavirus pandemic it has
become evident that careful consideration must go into standards of sanitation, physical
distancing and how shared spaces will managed from a health perspective.

4.1  Personal hygiene

All tutors need to be scrupulous about their personal hygiene. This extends to appropriate
grooming, appropriate standards of attire and role modelling hand sanitation.

Expectations about a clean and tidy space should also be role-modelled by tutors by ensuring
that classes spaces are tidy, clean, well aired and ordered. Tutors should physically clean spaces
between tutoring sessions, ensuring that rooms are presentable for each and every class.

4.2  Hygiene standards in classrooms

Students should be made aware of the hygiene standards applicable within the tuition space.
They should be expected to clean up after themselves, keep chairs and desks tidy and put any
rubbish in the bin.

4.2.1 Food and drink

As a general rule, food and drinks should not be eaten in classes. Students may be encouraged
to have a water bottle in order to stay hydrated. Otherwise, food can be eaten outside orin a
common area away from the classrooms. Water bottles should never be shared between
students, and students should not touch the personal property of others without permission.

4.2.2 Tissue boxes and alcohol wipes

It is appropriate to have tissues available for use by students. Relying on students to bring these
things is not good preparation. It is the responsibility of the tutor to ensure that hygiene is not
compromised through poor processes or lack of attention to details. Similarly, alcohol wipes
(preferably unscented) should be available and used. Students can sanitise desks after use and
also any whiteboards, whiteboard markers or other materials used.
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4.2.3 Highly perfumed deodorants and colognes

A high proportion of students and also tutors are negatively affected by artificial scents and
chemicals in products used for bodily hygiene. Some are also affected by aerosols. Some
students and tutors get severe headaches if exposed to the chemicals in scented products and
some can taste chemicals and feel numb or itchy. It is therefore important to be proactive about
students needing to keep themselves and others safe by understanding the impact of the use of
scented products on others.

Back
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1.0 What is tutoring?

Question 1 of 20

Why can the commercial nature of private tutoring be a source of tension for some tutors?
A tutor may not be earning enough money for the time they spend tutoring

A tutor may seek to maximise profits affecting the quality of service they provide

A tutor may structure tutoring by grouping students together to get a higher hourly return
A tutor may find increasing fees difficult

Question 2 of 20

Where should one-to-one tutoring take place when it is in a home?

A quiet space where the student can focus

A bedroom where the student feel most comfortable

An open public space

An outdoor space that is undercover but light and warm

Question 3 of 20

What is the importance of triangulation as a tutoring strategy?

The ability to keep a child engaged in the tutoring process by giving them an important role:
looking after the triangulation journal

The communication that a journal enables by including all of the parties significant to the child's
education


https://ata.college/product/managing-the-tutoring-environment/?edu=6

The use of a journal that goes to the tutor, via the student from the teacher and back

The classroom teacher, the tutor and the parent/guardian all working together in the best
interest of the child

Question 4 of 20

What is private tutoring?

It is an after school coaching service

It is an arrangement whereby a family pays for additional education support, usually after-hours
It is a range of services provided by private educators

It is an arrangement where a family chooses a coach who can help their child do well in formal
school-based exams

Question 5 of 20

How can the success of tutoring be measured?

Students proudly tell others they go to tutoring

Students do better in their school exams

Students feel more confident in their school work

Students want to do extra academic work on top of homework
2.0 Setting up a tutoring space

Question 6 of 20

Why should tutors consider the layout of the classroom?

Considerations will mean the tutor is in command of the space that the students are coming to
work in

Considerations are required to know what makes students be most focused

Considerations are required to ensure the most people can fit into the space to maximise
utilisation
Considerations can affect the level of interaction between peers and between the tutor and

students

Question 7 of 20



How can light be a consideration in the tutoring space?

Light is needed for students to see the books and notes

Light can affect how well a students sees the board or computer screen
Reflections off computers screens will be a distraction

Light should be clear and even and provide warmth to the tutoring space
Question 8 of 20

Under what circumstances can a tutor be alone with a student in a room with a closed door?
Under no circumstances

If the student needs a quiet, private space for tutoring

When they wish to maintain the privacy of the student

When they wish to talk seriously to the student

Question 9 of 20

What is the best arrangement for one-to-one tutoring?

The student sitting adjacent to the tutor - with the tutor on the right

The student sitting adjacent to the tutor - with the tutor on the left
Sitting opposite a student with a desk between the tutor and student
Sitting side by side so the tutor can see the students work

Question 10 of 20

Why should student bags be managed if they brought into the tutoring room?
To make sure they have the books and materials they need close by

To recognise they come to tutoring straight after school

To ensure students can keep their personal belongings safe

To ensure people can move safely within the room

3.0 Managing time

Question 11 of 20

Which is NOT a reason as to why tutors should manage time wisely?



It ensures greater value for money

It sets boundaries for the tutor

It is respectful

It ensures students are getting the time that was paid for

Question 12 of 20

After how long should students have a break when being tutored?

Each 30 minutes

Each 45 minutes

Every hour

Each 20 minutes

Question 13 of 20

What is the 8:20 rule during exposition?

For every 20 minutes of class time there is 80 minutes of student work

For every 8 minutes of class time an additional 20 minutes should be done as homework
For every 8 minutes of direct instruction there is 20 minutes of student-centred work
For every 20 minutes of exposition there is 8 minutes of student practice

Question 14 of 20

What is exposition and its elements?

An approach to tutoring where the tutor as expert directs the learning in a clear manner with
guestions to elicit student responses

Direct instruction from the tutor delivered to the students in a clear, direct and unambiguous
manner

A form of presenting information, ideas and concepts in a tutor-directed way that ensures
student understanding

A clear intended learning objective, unambiguous and complete delivery of content, and
guestioning for understanding



In tutoring, "exposition" refers to the process of a tutor clearly and concisely explaining
concepts, providing background information, and presenting information in a structured way to
help students understand and learn.

Question 15 of 20

Which is NOT a general effect of a tutor routinely going over time?

The students like it because they get much more time for less invested

The other people in the student's life may have their own time disrupted

The students can run late for others activities

The tutor devalues themselves as a tutor

4.0 Cleanliness and hygiene

Question 16 of 20

Why should tutors and students AVOID the use of heavily scented cologne and/or deodorant?
It can smell nice which can be awkward and embarrassing

It can affect the mental wellbeing of those who do not have expensive colognes and deodorants
It can affect students who are sensitive to chemicals

It can affect the level of distractibility between genders

Question 17 of 20

What is NOT a concern with respect to food in the tutoring space?

The smell from food which can affect the learning space

The high level of sugars in many foods

Crumbs bringing ants

The possibility of allergies affecting students

Question 18 of 20

On whom does the primary duty lie to ensure a tutoring space is clean, tidy and hygienic?
The cleaners

The student

The student and tutor



The tutor

Question 19 of 20

When should desks and boards be sanitised?

After each tutoring session

Once a day prior to the first tutoring session

Before the first tutoring session and after the last tutoring session
Before and after each tutoring session

Question 20 of 20

What is appropriate for students to consume in the class?
Food only

Nothing

Water only

Food and water
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Quiz

1.0 What is tutoring?

Question 1 of 20

Where should one-to-one tutoring take place when it is in a home?
A bedroom where the student feel most comfortable

An outdoor space that is undercover but light and warm

An open public space

A quiet space where the student can focus
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Question 2 of 20

How can the success of tutoring be measured?

Students feel more confident in their school work

Students proudly tell others they go to tutoring

Students want to do extra academic work on top of homework
Students do better in their school exams

Question 3 of 20

Which of the following is NOT the role of a tutor?

Preparing for every session of tutoring

Disclosing to the parents/guardians the extent to which the tutor can make a difference,
including if they cannot assist and if the student should go elsewhere

Assisting the student at all times by doing the work for the student

Being honest in all feedback and reporting, whether verbal or written

Question 4 of 20

What is private tutoring?

It is an arrangement whereby a family pays for additional education support, usually after-hours
It is a range of services provided by private educators

It is an arrangement where a family chooses a coach who can help their child do well in formal
school-based exams

It is an after school coaching service
Question 5 of 20
What orientation should a tutor have with respect to the tutoring environment?

The orientation that brings students together to work harmoniously on shared educational
goals

The orientation that brings student self confidence and makes them exam ready

The orientation that seeks to find student weaknesses, expose those weaknesses and build skills
to emphasise their academic strengths



The orientation that brings student self-efficacy, self confidence and problem solving ability
whilst identifying academic weaknesses and moderating these

2.0 Setting up a tutoring space

Question 6 of 20

How can light be a consideration in the tutoring space?

Light should be clear and even and provide warmth to the tutoring space

Light can affect how well a students sees the board or computer screen

Light is needed for students to see the books and notes

Reflections off computers screens will be a distraction

Question 7 of 20

Why should student bags be managed if they brought into the tutoring room?
To recognise they come to tutoring straight after school

To ensure students can keep their personal belongings safe

To make sure they have the books and materials they need close by

To ensure people can move safely within the room

Question 8 of 20

Which of the following does NOT allow for external monitoring of the tutoring room?
Closed Circuit Television (CCTV) in the tutoring room

An open door during the period of tutoring

An uncovered window to allow for outside viewing

Online work where students are given a zoom code

Question 9 of 20

Why should the physical space be managed from the perspective of the student?
Students need room to move as they focus on work

Students will know the factors that they need to help them best learn and focus

Students need to have space around them when they do academically focused work



Students can have their learning significantly impacted by environmental factors
Question 10 of 20

What is the best arrangement for one-to-one tutoring?

The student sitting adjacent to the tutor - with the tutor on the right
Sitting opposite a student with a desk between the tutor and student
Sitting side by side so the tutor can see the students work

The student sitting adjacent to the tutor - with the tutor on the left

3.0 Managing time

Question 11 of 20

Which of the following is NOT a factor that is subject to time planning in tutoring?
The length of time between activities and transitions

The length of time students spend doing additional homework

The length of time spent in direct instruction

The length of time dedicated to guided student practice

Question 12 of 20

Which is NOT a general effect of a tutor routinely going over time?

The students like it because they get much more time for less invested
The students can run late for others activities

The tutor devalues themselves as a tutor

The other people in the student's life may have their own time disrupted
Question 13 of 20

After how long should students have a break when being tutored?

Every hour

Each 30 minutes

Each 20 minutes

Each 45 minutes



Question 14 of 20

What should form the bulk of time in most tutoring sessions?
Students listening, note taking and asking questions

Tutors talking and explaining

Students practicing through doing problems and questions
Tutors sharing different strategies for remembering content
Question 15 of 20

Which is NOT a reason as to why tutors should manage time wisely?
It ensures students are getting the time that was paid for

It sets boundaries for the tutor

It ensures greater value for money

It is respectful

4.0 Cleanliness and hygiene

Question 16 of 20

What is appropriate for students to consume in the class?
Food and water

Nothing

Water only

Food only

Question 17 of 20

What is NOT a concern with respect to food in the tutoring space?
The high level of sugars in many foods

Crumbs bringing ants

The smell from food which can affect the learning space

The possibility of allergies affecting students

Question 18 of 20



Which is NOT an item of cleanliness that should be available for use by students?

Tissues

Hand sanitiser

Cleaning materials

Bleach

Question 19 of 20

Why should tutors and students AVOID the use of heavily scented cologne and/or deodorant?
It can affect the level of distractibility between genders

It can affect students who are sensitive to chemicals

It can affect the mental wellbeing of those who do not have expensive colognes and deodorants
It can smell nice which can be awkward and embarrassing

Question 20 of 20

On whom does the primary duty lie to ensure a tutoring space is clean, tidy and hygienic?
The cleaners

The tutor

The student

The student and tutor
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Reporting
= — 20 Assessment and reporting
About reporting
Reports are disclosures and observations, coupled with strategies given by the tutor to Video 2 - Essential elements of
address any academic issues that they have faithfully and authentically identified. A reports
report is NOT the place where concerns are to be raised for the first time. If there are
> concerns then tutors have an obligation to identify these and disclose them early - not 3.0 Timing of reports
after some weeks when a report is given.
Video 3 — Timing and disclosures in
Reports may be formal written or electronic documents, to they may be informal verbal reports
conversations
4.0 Forms of report
Video 4 — Truth-In-Reporting
Formal and informal assessment and reports
Formal assessment is reported on in formal written reports. Formal assessment is Module Assessment
typically summative, This means that summative reports, based on summative
assessment, come after a period of time and summarises the knowledge, understanding
and skills covered. Generally such reports are centred on quantitative or numerical data. Take the quiz
Informal assessment is based on observations and other data gathered during the tuition
0623 process. It is based on what is seen, heard and understood by the tutor and it will include
> | 4 & 5] 63 i vimeo

11:21 AM
3/27/2025 ‘
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Reporting
. 2.0  Assessment and reporting
About reporting
Reports are disclosures and observations, coupled with strategies given by the tutor to Video 2 - Essential elements of
address any academic issues that they have faithfully and authentically identified. A reports
report is NOT the place where concerns are to be raised for the first time. If there are
v concerns then tutors have an obligation to identify these and disclose them early - not 3.0 Timing of reports
after some weeks when a report is given. Videio 3 = Tiriing arid disclosiresin
= mir r S e
Reports may be formal written or electronic documents, to they may be informal verbal reports
conversations
40  Forms of report
Video 4 — Truth-In-Reporting
Formal and informal assessment and reports
Formal assessment is reported on in formal written reports. Formal assessment is Module Assessment
typically summative. This means that summative reports, based on summative
assessment, come after a period of time and sum the ge, und ling
and skills covered. Generally such reports are centred on quantitative or numerical data
d skill d lly such ed 1 d: Take the quiz

Informal assessment is based on observations and other data gathered during the tuition

010z Process. 1tis based on what is seen, heard and understood by the tutor and it will include

11:21 AM
3/27/2025
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Reporting

1.0  About reporting

& Video 1 - An Introduction to

= ) —_— Reporting
O00 0 o

2.0  Assessment and reporting

Formal and informal assessment and reports

Formal assessment is reported on in formal written reports. Formal assessment s

Video 2 - Essential elements of

typically summative. This means that summative reports, based on summative reports
assessment, come after a period of time and summarises the knowledge, understanding 30  Timing of reports
and skills covered. Generally such reports are centred on quantitative or numerical data
Video 3 — Timing and disclosures in
Informal assessment is based on ohservations and other data gathered during the tuition reports
process. It is based on what is seen, heard and understood by the tutor and it will include
observations about the student's attitude, openness to new ideas and application of new 4.0 Forms of report

skills.

Video 4 - Truth-In-Reporting

Module Assessment

Take the quiz
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Reporting

tarl PR B Moy S e WA= ik . = 2 o Sun?Mer S8 1.0 About reporting
CR3 - Video 2 of 4 - Reporting - Essential elements of reports

Video 1 - An Introduction to
Reporting

2.0 Assessment and reporting
& Video 2 - Essential elements of
Il';luv'.l

3.0  Timing of reports

Video 3 — Timing and disclosures in
reports
le to calculate the pert
t ~SL L T . . . . 40  Forms of report
1 s « Dorrise has successfully been able to calculate the height of a hill on a contour
through applying the strategy of using interval quantities. She takes her time wh Video 4 — Truth-In-Reporting

and human-made sites are. The next challenge for Dorrise is to learn how to us Module Assessment

scale and convert between metres and kilometres. | will help her to do this throy

exposition, practice and iteration.
) mn e GRS Take the quiz

=I I I : | assessing the key on maps priors to making calculations about where various naty
zH= I
a

O & 5] 63 Il vimeo
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https://ata.college/product/reporting/?edu=4

M Reporting - ATA College

C 2% atacollege/p

Reporting

are

9 x  +

roduct/reporting/?edu=4

Essential elements or features of reports

Reports are formal or informal communications that are given at regular intervals. There

key elements to reports that are important to apply:

Accurate spelling, grammar and punctuation. Included in this is the spelling of the
child's name.

The child's class or Year level and the subject

Subject-specific observations should be included

& Video 2 -

sential elements of

reports
3.0 Timing of reports

Video 3 — Timing and disclosures in
reports

Behavioural traits should not generally be included, however if they are they should

. be clearly distinguished from other parts of the report. 40  Forms of report

The tutor should identify strengths and if making a disclosures about areas that need Video 4
remediation or support they need to include what they will do to assist :

Truth-In-Reporting

« Reports are based on a premise that the tutor will apply evidence-informed practice.

Module Assessment

Take the quiz

IBO="®R10

This video is titled: Reporting — Essential elements of reports. It should be viewed prior to doing the

Assessment at the end of the Module

11:26 AM

/2025

v MR Reporting - ATA College  ® X 4+ - a X
<« C % atacollege/product/reporting/?edu=4 g Im} @ Verify it's you :
a
Reporting
& Video 2 - ential elements of
reports
= 3.0 Timing of reports
Video 3 — Timing and disclosures in
reports
Dorrise is a happy and settied students. She is always on task and tries her best. She 40  Forms of report
always volunteers answers and is well-liked by her peers. She should be proud of her
achievement! Well done! Video 4 — Truth-In-Reporting
Module Assessment
Q
Take the quiz

IBO="®B80

This video is titled: Reporting — Essential elements of reports. It should be viewed prior to doing the

Assessment at the end of the Module

11:26 AM
/2025 a
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v M Reporting - ATA College x [ = o X

<« c 25 ata.college/product/reporting/?edu=8 e Im} = ) Verify it's you :
a
Reporting
. . . Video 2 — Essential elements of

CR3 - Video 4 of 4 - Reporting - Truth-in- insini
reporting 3

0 3.0 Timing of reports

- 4 Video 3 — Timing and disclosures in
reports

40 Forms of report

& Video 4 - Truth-In Reporting

Module Assessment

Take the quiz

O & 5]l

This video is titled: Reporting — Truth-in-Reporting. It should be viewed prior to doing the Assessment at the

end of the Module

11:28 AM

/2025

v MR Reporting - ATA College 9 X+ - [s] X
¢« @ % atacollege/product/reporting/?edu=8 ¥r ] S (@ verifyitsyou :
a
Reporting
Faap Ty B Video 2 — Essential elements of
The issue reports

m Truth-in Reporting is exactly that: reports need to be honest, accurate and verifiable. .
. % Truth-in-Reporting reflects a response to tutoring practice that seeks to create future 30 Timing of reports

enrolments (commercial returns) through suggesting a child might need tutoring when . -
. . Video 3 — Timing and disclosures in
they do not. Accordingly, Truth-in-Rer places the goals of students

foremost reports

1 4.0 Forms of report
There are important elements to Truth-in-Reporting:

& Video 4 - Truth-In Reporting

1. Disclosures about testing and tests used
2. Verifiable information about student achievement Module Assessment

3. Statistics, if used, are verifiable and accurate

4. Disclosure about whether a student needs the tutoring or not

Take the quiz

IBO="e80 ads -

This video is titled: Reporting — Truth-in-Reporting. It should be viewed prior to doing the Assessment at the

end of the Module.




v MR Reporting - ATA College  ® X 4+

< Cc 25 ata.college/product/reporting/?edu=8

Reporting

enrolments (commercial returns) through suggesting a child might need tutoring when
they do not. Accordingly, Truth-in-Reporting places the educational goals of students

foremost.

There are important elements to Truth-in-Reporting:

Disclosures about testing and tests used

»

Verifiable information about student achievement

Statistics, if used, are verifiable and accurate

~

Disclosure about whether a student needs the tutoring or not

IBO="®180

This video is titled: Reporting — Truth-in-Reporting. It should be viewed prior to doing the Assessment at the

end of the Module.

Video 2 — Essential elements of
reports

3.0 Timing of reports

Video 3 — Timing and disclosures in
reports

40 Forms of report
Video 4 - Truth-In-Reporting

Module Assessment

Take the quiz

11:29 AM
/2025

~ M Reporting - ATA College @ X+

<« [¢] 25 ata.college/product/reporting/?edu=38

Reporting

Never compare students

vyt i mnide.

« Comparing students devalues all of them
y = Creates competition and subverts collaboration and peer-to-peer relationships
« Can severely undermine a student's self-esteem

o Can create feelings of low self-worth, jealousy and anger

=]

- &b =3

el 4 List  Image  Vidso Process  Flashcards  Sorfig  Labeled

This video is titled: Reporting — Truth-in-Reporting. It should be viewed prior to doing the Assessment at the

end of the Module.

@) Verify it's you

— e

Video 2 — Essential elements of
reports

30 Timing of reports

Video 3 — Timing and disclosures in
reports

4.0 Forms of report
Video 4 - Truth-In-Reporting

Module Assessment

Take the quiz
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https://ata.college/group/tutoring-fundamentals/

Reporting

Tutoring Fundamentals (CORE)

$75
CORE credits

Reporting on student learning progress and achievement is an important aspect of accountable
tutoring. Reports provide the student, their parent(s) or guardian(s) and opportunity to
understand what the child has done or is doing, what the academic goals are and how the
student has performed against the academic objectives of tutoring. Reports should be regular.
They represent an opportunity for tutors to include significant and meaningful information
about the student's learning, and to be held accountable.

Introduction

Reports are formal communications that educators have with parents or guardians. These
communications detail the academic achievements, observations and recommendations
relevant to the student and their learning.

1.0 About reporting
1.0 About reporting

Reports are formal communications that educators have with parents or guardians. These
communications detail the academic achievements, observations and recommendations
relevant to the student and their learning. As reports are formal communications, they
are different to the informal communications that parents and guardians have with tutors.

1.1  The relationship between assessment and reporting

Reporting will generally come after a period of assessment. However, the two are intertwined —
as shown in the figure below, where the blue arrow represents the period over which tuition is
conducted.


https://ata.college/group/tutoring-fundamentals/
https://ata.college/group/tutoring-fundamentals/

/ Report \

Assessment Assessment Assessment
™~ P2 ~

\ Report / \A Report

Figure 1 The relationship between assessment and reporting during a period of tuition

The characterisation shown above demonstrates the integrated nature of both assessment and
reporting to tutoring. That is, assessment is done and then disclosures made in the form of a
report that follows. This is generally followed by further tutoring and points of reporting.

Whilst assessment informs reports, reports also inform future assessment. This is because
evidence of learning as detailed in reports need to inform tutor practice and will also inform
what assessment is done in order to assess student progress on relevant areas of learning
detailed in the reports.

1.2  Formal and informal assessment and reporting

There are different forms of reports that account for what is done in tutoring, what is observed
and the implications of these in the students’ learning. The most basic distinction between
types of reports relates the level of formality. The level of formality distinguishes between what
are called formal reports and what may be understood as informal reports.

1.2.1 Formal assessment

Formal assessment refers to the type of assessment that will be reported on to parents. In most
tutoring centres this takes the form of how well students have performed on a test, timed task,
essay or other form of assessment that is performed as a task on its own.

Typically, formal assessment will often take the form of marks, for example 18/20 for an essay or
83% in a mathematics assessment. There will also be a statement about what was covered in
the assessment and an observation about what the student did well and what the student
might be able to improve upon.

Formal assessment is often ‘summative’ in nature as it is often given at the end of unit of study,
topic or module. This means it summarises the student’s achievement on that academic work.

1.2.2 Informal assessment

Informal assessment refers to the types of assessment that is occurring throughout the tutoring
—including observations about how alert the student is, how confident they are when



answering questions, their capacity to work with others, whether they complete homework,
how well they set out their work when solving problems and so forth.

Informal assessment is primarily based on the tutor’s observations of the students and
typically the tutor, if well-trained, will respond to the academic cues evident through the
student’s efforts and responses while learning.

Informal assessment is often called formative and it occurs ‘through-the-process’ or during the
time the tutoring is taking place.

Back
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2.0 Assessment and reporting

2.0 Assessment and reporting

The use of formal or informal reporting will be linked to the types of assessment that have taken
place. That is, the outcomes and educational insights from formal assessment will be disclosed
in formal reports. The outcomes and educational insights from informal assessment will form
the bulk of informal reporting. They do however overlap as shown below.



Informal
assessment

Formal
assessment

Formal
reporting

Figure 2 The relationship between formal and informal assessment and formal reporting

In the figure above it can be seen that formal and informal assessment overlap. It can also be
seen that formal reporting may make reference to informal observations in addition to formal
data. Moreover, formal reports may not always capture the full extent of assessment data. This
is because assessment typically assess far more broadly than is required for reports. For
example, an exam may test conceptual knowledge and its application — which will be reported
on. An exam may also assess how well a student manages time and uses terminology that is in
context and subject-specific.

2.1 Formal assessment and formal reports

Formal assessment should be reported on. This means that data collected from the formality of
such assessment needs to be disclosed to the parents or guardians.

The reports should, as far as possible, combine a mix of numerical or quantitative data as well
as qualitative information. This is because numbers alone do not give enough information for

informed decision-making.

Evidence is also expected. This means that in reports a disclosure of how a question was
answered or evidence of working should be provided. This is because any suggestions can be
directly linked to the data or evidence.



2.2 Reports are subject-specific

What is wrong with this report statement (quoted in its entirety)?

“Janice works with attention and interest. She worked very hard in the recent test and should
be very proud of her achievements. With greater attention to detail small errors can be
eliminated.”

Almost everything is wrong with this statement. Indeed, it is probably worse than useless. Let’s
unpack why.

Firstly, for what subject is this report statement made? There is nothing here to indicate
what subject-specific concepts were assessed or how the student performed in terms of her
understanding on specific elements of the concept.

Secondly, the whole of the second sentence is completely irrelevant. Whilst the writer may
have thought it was ‘encouraging’ it actually does not say anything even vaguely useful
or actionable from an academic viewpoint.

Thirdly, the final sentence about ‘attention to detail’ may indeed be relevant. What strategies
has the tutor provided for the student to use in order to boost her attention to detail?

Finally, where is the tutor in all of this? What is the tutor’s role in improving the student and
her level of achievement?

A preferred form of reporting is this:

“Janice has been very focused during our study of Electromagnetism. In the recent test she
was able to apply correct formulae to problems involving electrostatic charges. However, for
more complex word problems involving multi-step calculations Janice made a couple of small
errors. | will assist Janice to set out the steps in such problems more clearly through providing
plenty of modelling and practice over the next month.”

This is subject-specific, individually nuanced and holds the tutor to account for what they will do
to assist the student to meet particular learning objectives.

2.3 Reports are not unilateral



Finally, reports are not unilateral. This means that reports are not about the tutor saying what a
child needs to do. It is not enough to have tutors write things like, “Dennis needs to follow the
mathematical rules for operations by using BODMAS...”

Rather, there should always be a statement about what the tutor will do to ensure that any
identified issues are remediated or addressed. Hence a report should take this form:

“Dennis needs to follow the mathematical rules for operations using BODMAS. In order to help
him do this I will ensure that we practice five questions each week until he is confident with
using this strategy.”

In this way the tutor is behaving like a professional educator and taking responsibility to ensure
the student (Dennis) has the best opportunity to learn. Moreover, it holds the tutor to account
and gives the parent or guardian confidence that the tutor when identifying issues will take
responsibility to address and remediate those issues.

2.4 Informal assessment and informal reports

Informal reporting may occur through a discussion or conversation occurring just after tutoring
and where a parent or guardian is ‘checking in” with the tutor. Informal means that it is not
planned, generally is unwritten and generally is based on observations — both behavioural and
academic.

Tutors should be very careful to observe their students, how they learn, how they interact with
others, what they say about the work, school and learning and other aspects relevant to how
they might learn.

These observations are the basis of informal assessment. They guide the tutoring and they also
guide strategies and future assessment. That is, observed behaviours need to be understood for
what they tell tutors about what the student needs in order to improve their confidence and
skills as learners.

Informal assessment is occurring throughout each and every tutoring session. Tutors are
encouraged to make disclosures about their observations as means of engaging parents or
guardians in the learning and giving them greater insight into their child(ren) and their approach
to academic tasks.

2.5 Indirect reporting — the child’s academic success



A significant source of feedback is the child’s academic success that follows after the tutoring
has commenced. If the child’s marks or grades are improving, their self-efficacy and self-
confidence are rising then this is evidence that the tutoring is succeeding. This is an indirect
form of ‘reporting’ in the sense that the measure of change comes from an educational source
other than the tutor.

2.6  Evidenced informed practice

A central purpose of reporting is to inform parents and guardians about the students and their
academic capability at a point in time and in specific contexts. In order to do so effectively,
anecdotal evidence is not enough. There should be tangible evidence of what the student can
do, what they have produced (artefacts) and what they have achieved. This means that the
basis of reporting is evidence informed.

Tutors need to ask, “What is the evidence of learning?” It is from this basis that they know
whether what they are doing is at all useful or relevant. This evidence can be shared with the
parent or guardian with appropriate analysis of the evidence to indicate what has been
mastered and to what extent, as well as where there are areas of improvement that will be
worked, when it will be focused on and how the tutor will do that.
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A central question that tutors need to settle is how often to report to parents or guardians.
Included in this is whether there is a difference in the frequency of formal and informal reports
made. As a general rule err on the side of “too much” reporting rather than too little. The
frequency for formal reports should be once per 10-week Term at the minimum.

As regards informal reporting — this can be after each session. Depending on the child’s age and
who initiated the tutoring, it should certainly be more frequent that formal reporting.

If a child’s parent or guardian initiated the tutoring and picks the child up after tutoring, then
this is an opportune time to chat about the observations made and any changes in academic
skills or any identified areas for growth.

If the child initiated the tutoring, then these observations can be made direct to the child.
3.1 Early disclosures best

When it comes to assessment and reporting, early disclosures are best. It is common for tutors
to assert,

“I didn’t say anything because | thought | would try a few things first”, or
“I was unsure if it was a one-off or....?"

These types of statements are not befitting of professional tutors. Whilst both statements may
be true, it is important for tutors to disclose any issue or concern once they have identified it.
Early disclosure is generally always preferred.

There are several reasons for this:

¢ The feedback or observation may confirm a suspicion the parent or guardian had. This
can affirm that their observations are valid

¢ The tutor may be the first person to identify an issue and hence give the child and the
family an opportunity to address it. Others less professional may have not noticed,
ignored or failed to properly address the issue

e The earlier an issue is identified the earlier interventions can be made. Educationally this
means that the opportunity for remediation increases.

e The disclosure of an issue can lead to supportive communication between the tutor and
family which can mean there is a common approach to addressing the identified issue
and hence the better chance of addressing it fully, with each party reinforcing the efforts
of the other



e Anidentified issue may lead to a discussion about a need for professional third-party
services or support such as Occupational Therapy (OT), psychometric testing or other
form of specialised assessment or intervention.

Each of these is individually important. Collectively, they are powerful. That is, disclosures about
observed behaviours (but not “diagnosis” like, “I think your child needs Ritalin”) should be
made early.

3.2  Feedback given quickly

Tutors should mark any set work quickly and give feedback as soon as possible. The most
effective feedback is as close to the work being done as possible. In many cases work will be
marked as, or just after, it has been completed by the student. Tutors should not sit on work
unmarked and should NEVER need to have students request their work back. This devalues the
efforts of the students and comes across as the tutor being lazy.

3.3 Real time feedback

If it can be done, real time feedback is very powerful. “Real time” in this instance, means ‘as the
work is being done’. Note this does not mean correcting a student with every single thing they
write down or say. It means guiding and prompting when required but giving the student an
opportunity to think through or consider their answers as they work.

In instances where students are using online shared documents, such as Google Docs, the
feedback can be colour-coded and in real time. Since both parties are working in the same
document this feedback for written work can be useful due to its timeliness.

3.4 Distinguishing between behavioural reports and academic reports

When writing formal reports, tutors need to be very careful to separate any behavioural
observations from the student’s academic understanding and academic skills. This is because
the behavioural observations may not be relevant to the student’s academic achievement. By
way of example, if a student is chatty that is immaterial to whether they can understand the
difference between the command terms, “describe” and “explain.”

If tutors must make observations about behaviour, it is often best left off written reports. If it is
deemed somehow important to disclose behavioural observations in written communications,
then those observations should be clearly denoted as behavioural observations.



Subjective descriptors

”

Related to this is the use of the words “good”, “praiseworthy”, “excellent” and the like. These
words are practically meaningless, though they do convey that the tutor liked something the
student did or achieved.

Instead of, “Bryce made excellent contribution to class discussions” (which says very little) a
tutor could write, “Bryce made accurate observations when contributing to class discussions.
This was evident when he said, ‘the spatial pattern of human settlements contributes to the
need for improved infrastructure’. This demonstrated his clear understanding of the main
Geographical issues we are focusing on, and also generated ideas from others in the group”.

Back
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4.0 Forms of report
4.0 Forms of report

It has already been discussed that reports may be written or verbal (or a mix of both). However,
reports may take other forms as well such as via SMS or video. Each of these is discussed below.

4.1  Written reports

Written reports tend to be formal communications. These communications form a record that is
taken seriously by parents and guardians. They are also often valued by students themselves.

As formal communications great care must be taken with language. Spelling, grammar and
punctuation should be accurate and unambiguous.

The written reports should also have both quantitative date (numerical) as well as qualitative
information. The information should be subject-specific with accurate detail. They should also,
where possible, make specific reference to actual evidence of student learning.

In such reports, behavioural observations and comments should be separated from academic
observations, insights and commentary.

Comments in these reports should be written in the form detailed earlier.

4.2  Verbal reports



Verbal reports are often informal, but do not have to be. As with written reports, the discussion
can include both quantitative and qualitative information.

4.3  Video reports

The use of some technology platforms, such as Canvas, allow for video feedback to be posted in
addition to written reports and quantitative data. The benefits of video feedback are:

o Itis generally favourably received

e It can be highly personalised and meaningful as it is made specifically for each individual
student

e As it utilises tone and expression, it is more like a natural discussion

e A higher level of detail can be given in a well-articulated and insightful 1-minute video
than is given in written reports

4.4 The Principle of Truth-in-Reporting

The need for accuracy and appropriate disclosure in reports is crucial. Professional people DO
NOT hide behind jargon or terminology that seeks to obfuscate rather than clarify. Professional
tutors make honest and accurate disclosures in reports. This includes each of the following:

e Accurate and verifiable information about the student’s achievements
¢ Disclosures about whether the student needs any tutoring or not

e Clear and unambiguous detail about what the student could next develop or improve,
including what the tutor will do to enable that

e Appropriate suggestions of other support services if they are relevant to support the
student, their learning and their academic wellbeing

DO NOT DO THE FOLLOWING THINGS:

Making comparisons between students

Tutors should never make comparisons between students. This is because, apart from being
both unnecessary and irrelevant, it means that students may be induced to compete with
others. This takes the locus away from improving the self and shifting it to how well others are
doing.



Furthermore, comparisons or disclosures with others can also breach the privacy of other
students. This is distasteful at best, and could be defamatory depending on what is said to
whom and how.

Criticise schools

Tutors need to be disciplined to be careful not to disparage or undermine a student’s school.
Criticism of the student’s school can make a student feel unsafe in their school, question the
authority of their teachers and undermine the student’s capacity to learn.
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Quiz

1.0 About reporting

Question 1 of 20

How frequently should reports be made?

As frequently as is required to maintain strong relationships with the family
As frequently as parents request

As rarely as possible so the focus can be on the child and the their learning

As frequently as required to keep clients happy

Question 2 of 20

Which of the following is a formal form of assessment made by tutors?

A tutor noticing how well a student relates to their peers

An observation about how confident a student is when they answer questions
A tutor accurately recording the marks a student got on the opening class quiz
A tutor recognising that a student is well-organised in they way they bring work to tutoring

Question 3 of 20



Which of the following is a form of informal assessment?

The marks the student got on the opening quiz

The written piece that was done for a school-based assessment

Tutor observations about how the student answers verbal questions

Tutor records of student attendance in the sessions of tutoring

Question 4 of 20

Which is inappropriate for inclusion in a report?

A new disclosure about a behavioural issue that has been seen as problematic

A new mark that a student obtained on a recent form of assessment done in the tutoring
session

Numerical data about the student and their academic progress

Data about how well the student is achieving with respect to their own educational goals
Question 5 of 20

How are formal and informal assessment different?

Informal assessment is less tangible or real and formal assessment is real and actionable
Formal assessment is more valuable than informal assessment which is insightful

Formal assessment is generally much smaller or narrower than informal assessment
Formal assessment forms the bulk of all assessment

2.0 Assessment and reporting

Question 6 of 20

Which of the following aspects of formal reports should be affirmed for students?
Understanding, perception and reasoning

Knowledge, understanding and skills

Skill, abilities and traits

Attitude, values and abilities

Question 7 of 20



What is wrong with this report statement? “Janice works with attention and interest. She
worked very hard in the recent test and should be very proud of her achievements. With greater
attention to detail small errors can be eliminated.”

There is no subject reference or year level written in this comment
Nothing is wrong - it reads quite well

There is irrelevant information in the second sentence and also there is no subject-specific
information

The student's name needs to be carefully written to ensure no spelling errors
Question 8 of 20

What is an appropriate strategy to helping ensure that spelling, syntax, grammar and
punctuation are correct in reports?

Re-reading reports three times just to make sure

Using Grammarly, Spellcheck and other online literacy applications
Having another educator read all reports for editing purposes
Having the student read their report prior to it going to parents
Question 9 of 20

Which is NOT an error that is evident here? "Barty is a fine student. She usually likes to work
with focus and free from distractions. She does however sometimes talk a bit too much. With
gentle reminders she settles down and refocuses. She is good student and is always keen to
help. Well done on an excellent term!!!"

The lack of subject specific information

The spelling is accurate

The use of the student's name once

The last sentence is addressing the student

The raising and addressing of a behavioural issue
Question 10 of 20

What is evidence-informed practice?

It is the use of the latest understanding in student learning and brain neuroscience



It is interventions based on evidence that the intervention has been shown to be effective for
the identified issue

It is using the evidence of the student's need for support to guide the practice that the tutor
does

It is an approach to tutoring that justifies what is done and how it is done
3.0 Timing of reports

Question 11 of 20

Which of these is NOT a reason for early disclosures about a leaning issue?

The disclosure of an issue can lead to supportive communication between the tutor and family
which can mean there is a common approach to addressing the identified issue and hence the
better chance of addressing it fully, with each party reinforcing the efforts of the other

An identified issue may lead to a discussion about a need for professional third-party services or
support such as Occupational Therapy (OT), psychometric testing or other form of specialised
assessment or intervention

The feedback or observation may confirm a suspicion the parent or guardian had. This can
affirm that their observations are valid

The issue will be clearly defined which will mean the parent can work with the school and other
professionals to get added support from the diagnosis made by the tutor

Question 12 of 20

What determines when reports are given to parents, guardians or carers?

A proactive plan about reports and their frequency

A request for a report

A decision that reports would be good because parents, guardians and carers like them
A complaint that there are no reports

Question 13 of 20

Why are red crosses not the sole way to mark student work?

They negatively affect each child's self-perception

They do not clearly detail the part of the answer that is incorrect



They do not specify what the student needs to do to get the answer correct
Red is an angry colour and is associated with the wrong 'tone' for feedback
Question 14 of 20

What is the importance for use of criteria when marking?

The criteria details how well students will do if they do particular things

A criteria is important to the tutor as it says the tutor knows and understands the academic
aspects of the work

A criteria specifies what elements in a response are valued and awarded marks
A criteria assures the student that they will be marked accurately and fairly
Question 15 of 20

Which is NOT a benefit of peer-to-peer feedback important for student learning?

Students tend to find a way to say things that are meaningful to the age and stage the students
arein

Students may feel less threatened by their peers

Students always learn best from one another

Students may use language more relatable to their peers

4.0 Forms of report

Question 16 of 20

What effect does comparing students in reports have?

It devalues the child or other children

It is seen to be supportive of all the students, because they all trust one another and the tutor
It creates a sense of healthy competition

It makes students want to be the like the highest achievers in the group

Question 17 of 20

Why should tests used to assess student learning be made available to parents/guardians?

So that they can attempt the test items and determine for themselves whether the academic
level is appropriate for their child



So that they can make informed decisions in regard to recommendations arising from the use of
the tests

So that they can use those tests to write a similar standard of tests in the home-based
environment to support their own child's learning

So they can assess whether the tutors are creating work that is too easy for their child
Question 18 of 20
Which is NOT a benefit of video reports?

A higher level of detail can be given in well-articulated and insightful 1-minute videos than is
given in written reports

They can be highly personalised and meaningful as they are made specifically for each individual
student

As they utilise tone and expression, it is more like a natural discussion

Video reports are always fuller, include numerical data, are well received and link to the way
people expect information will be delivered

Question 19 of 20
Which of these DOES NOT demonstrate the principle of truth-in-reporting?

A report that states: "Daniel continues to struggle on all aspects of the coursework and it is
recommended he re-enrol in the fundamentals course"

A report that states: "Nancy has mastered all aspects of computer-based design and is ready to
to do more advanced programming. We wish her well and have enjoyed working with her."

A report that states: "Davis scored 9/10 on recent tests and has mastered this Module"

A report that states: "Jenny has some learning issues that may be supported by psychometric
testing"

Question 20 of 20

How can tutors make specific links or reference to evidence when writing student reports?
By showing evidence of the syllabus material covered during the tutoring

By showing what the student has actually done

By referring to academic texts that are relevant to the subject area



By showing evidence of exemplary responses that students should aim to emulate
Finish quiz

XXXXXXXXXXXXXXKXKXXXXXXXXXKXXXK

1/Which is true of formal reporting?

It is expansive as it captures data and a wide range of information

It captures mainly formal assessment data and limited informal assessment data
It is limited to capturing data and observations from formal assessment

It mainly relies on informal data as a screen against which formal data is given

Question 2 of 20

Which is true of the relationship between reports and assessment?
Reports capture assessment data

They both inform each other

Assessment informs reports

Reports inform assessment

Question 3 of 20

Which are forms of summative assessment?
Tests, quizzes, attendance records and speeches
Tests, essays, assignments and exams

Exams, quizzes, tests and observations

Exams, speeches, role-plays and group work

Question 6 of 20
What is the difference between the frequency of formal and informal reporting?

Formal reporting is once per term or semester, whereas informal reporting is more frequent



If informal reporting is very frequent then there is far less pressure to have any formal reporting
If formal reporting is regular then there is really no need for informal reporting at all

Informal reporting is very infrequent whereas formal reporting is regular

Question 10 of 20

Why is subject-specific information required in reports?

To make reports useful and actionable

So that the relationship between the tutoring and the school learning is clearer
To ensure the student is clear about which subject the report relates to

To avoid generalisations

Question 11 of 20

Which is NOT an issue that can arise if there is too much reporting?
Parents feeling like the tutor is neglectful of the students

Reports are devalued

The time consumed may not be worth the benefit for all parties

Not much has changed so reports are predictable and not very meaningful

Question 14 of 20

Why should work submitted be marked and returned quickly by tutors?

It demonstrates excellent organisation on behalf of the tutor

Students will do much more work because it is marked

It has great meaning because marks and ranks are therein motivators for tutoring

It has greater academic meaning for students to get feedback quickly

Question 15 of 20



What is 'real time' feedback?

Feedback given on the spot

Feedback that is given while the student is working
Feedback given on google docs

Feedback that is given immediately after the student has completed the work

Question 16 of 20
What is truth-in-reporting?

The notion that reports are true, verify statistics and data and are genuine in how they are set
out

The notion that reports are honest, accurate, verifiable and appropriate
The notion that reports are true and accurate
The notion that reports are relevant, relatable and inherently meaningful

"Truth-in-academic reporting" refers to the fundamental principle of ensuring honesty, accuracy,
and integrity in all academic activities, including research, writing, and teaching, to uphold the
pursuit of knowledge and maintain public trust in academia.
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Tutoring Fundamentals (CORE)

1.0 About differentiation
1.0 About differentiation

Differentiation is the notion that tutors need to engage in pedagogy in various ways in order to
maximise student learning. The premise is that students have various ‘learning styles’ and
tutoring that accommodates these learning styles is preferred by learners. The notion of
preferred learning styles is contested amongst educational academics and there is no certainty
that all learners have a preferred learning style.

1.1 Alllearners do not learn differently

There is a commonly held belief that “all learners learn differently.” This is completely untrue.
Most learners learn similarly! Otherwise, each and every educator would have to continually
adapt what they do for every single child they ever educate. This is neither possible nor
necessary.

There are common ways most learners learn. However, understanding how students learn is
crucial. This is important, as when differentiating instruction, tutors need to understand how to
be excellent educators and how to utilise a wide range of strategies.

1.2 Learners are multi-modal

All tutors need to understand that learners tend to learn better when there is a variety in how
content is taught and when developing and applying skills. This means that if a tutor tends to
talk through content as a preferred mode of delivery then they will need to add alternative
forms of presentation to their range of tutoring strategies.

In adding and applying techniques, tutors will become better practitioners and students will
experience a tutor who is learning and growing as a professional. This adds authenticity to the
experience for both the tutor and the students.

1.3 Emotional investment increases attention and learning

When students are vested in the learning then they will tend to learn more readily. Being
vested, means that the student has an emotional investment. Tutors should aim to elicit positive
emotions towards learning through the way they conduct the tutoring, shape the tutoring
environment and help students to feel safe and guiding while learning.
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Differentiation

The idea that all people have particular ways of learning is true, but it is not true that all

people learn differently. Differentiation is based in the notion that educators can best
educate when they appeal to different senses, varying levels of cognition and various

other factors that might assist in memory, understanding and recall

There are different approaches to differentiation

The maxim ot saying, "When I hear - I forget, when I see - Iremember, when 1do
- Iunderstand" is often quoted to demonstrate how different modes of
experience may affect learning.

When students are emotionally vested, or moved, they are more likely to
learn from the experiences
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basis of Engagement

3.0 Differentiation on the basis of
sensory engagement

Video 3 - Differentiation on the
basis of sensory engagement
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Video 4
basis of cognition
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Assessment

Take the quiz

2.0

Differentiating on the basis of engagement

2.0 Differentiating on the basis of engagement

A key element to increasing student learning is understanding how to engage interest. One
aspect to engaging interest is ensuring the tutoring experience is very different to school. The



purpose for this is to distinguish the experiences. This is important as ‘more school’ can make a
student very closed to learning and totally disengaged.

2.1 How to make tutoring engaging?

Tutors need to learn to see the world, and teach to engage, from the eyes and experience of
students. To make tutoring engaging start with answering the following questions that comprise
a self-audit.

Tutor self-audit to assess engagement levels

e Why should students want to learn from me?

o If the student did not want to be tutored, what would | change to make them want to be
there?

e What makes my tutoring interesting?

e How well do | know how students learn?

e What is my use of different materials — paper-based, tactile and electronic?

e What technologies and approaches to learning that relate to the student’s interest?
e How do | make students laugh?

e In what ways do | build student self-confidence and self-efficacy?

e How do | adjust what | do to meet the needs of different students?

e How do | measure the academic success of the students and openly hold myself to
account for that?

If a tutor cannot confidently answer these questions, then they need to start to make changes.
Students will generally adjust and accommodate to the way the tutor conducts their tutoring.
This means that tutors need to LEAD change.

Tutors should be continually improving, adapting and adjusting how they tutor. Being open and
flexible, and adding more strategies to the range utilised will mean that tutors are better able to
meet the needs of a range of students.

2.2 Differentiation can be on the basis of motivation



It is possible to differentiate tutoring on the basis of motivation, meaning that students can be
distinguished on this basis. When differentiating by motivation these are some
characterisations:

e Self-motivated

¢ Motivated by competition

¢ Motivated by rewards

e Motivated when working with others
2.2.1 Self-motivated

These students like to work autonomously and without too much direction. The tutor in this
instance needs to carefully plan sessions to enable students to independently move through
material. The role of the tutor is that of mentor, assisting and supporting as required.
Intrinsically motivated, these students respect tutors who understand them, work with them
and help them to progress at the pace they are happy to work.

2.2.2 Motivated by competition

Students motivated by competition are those who need to know how what they are doing will
help them to achieve goals. Goal setting and working in a highly structured and disciplined
manner overtly towards the achievement of goals will helps these learners. Tutors need to be
subject matter experts and really need to understand how success in course exams and
assessments is achieved, including how specific and exact marks are awarded and allocated.
These students do not want time wasted on concepts or ideas that will not add to their
performance when competing against others. Tutors therefore need to be very disciplined and
continually up to date with curriculum, syllabus and assessment changes.

2.2.3 Motivated by rewards

These students seek accolades, recognition, certificates and kudos from their achievement.
They tend to be highly motivated by extrinsic factors, but this does not necessarily include being
first. It is enough to be recognised by being a part of a group (such as prefect, membership of
the Student Representative Council or school sporting group, debating group etc...) The resume
or CV is important and they highly value certificates of participation.

Tutors need to understand that these students need to be encouraged to understand how to do
their best and be their best rather than simply try and be associated with success. This involves
breaking down the elements of success, including attention to detail, discipline, practice and
goal setting.



2.2.4 Motivated when working with others

A fourth group of students gain motivation when being part of a team or group. They like the
idea of contributing to a group and are motivated to make a contribution that supports the
overall success of the team. For these students, they like to use online share documents, initiate
academic Facebook pages for collaboration and like to work in study groups.

Tutors can help these students achieve success by giving them what they need to contribute to
the success of any groups the student joins, such as by welcoming their study-group peers to
revision sessions and creating concept maps and summaries for sharing.

2.3 In Summary

Understanding what forms of motivation students have can be an opportunity to distinguish the
approach to tutoring.
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A widely used, but arguable, method of differentiation is based on notion that students or

learners have preferred senses through which they learn best. The model suggests that students



will learn best if the way they are taught is aligned to their preferred sensory mode of learning.
The three relevant sensory modes are: auditory, visual and tactile/kinaesthetic.

3.1 Auditory

Students here are assumed to learn best when they hear information and concepts. This
information will be verbalised. Clear explanations from tutors, that are unambiguous and do not
use irrelevant visual cues (as found in aphorisms, metaphorical language, idioms or cliché) can
be helpful. Moreover, using language where terminology is subject relevant can help students to
recall and understand.

3.2 \Visual

Students here are assumed to learn best when they see information and concepts. The
information will be presented through the use of diagrams depicting relationships through
imagery, mind maps, symbolism and the like.

3.3 Tactile/kinaesthetic

Students here are assumed to learn best when they are doing, performing or enacting. The
information and concepts are best understood when role-played, or when students are
engaging in tactile forms through manipulating cards, moving pieces, building and the like.

3.4 Insummary

Whilst many people will argue they do have a preferred learning style, tutors should try as far as
possible to present information, ideas, concepts and develop skills through all modes. This
means tutors should utilise visual forms and tactile forms in addition to verbal explanations.
Through varying the mode of presentation students are highly likely to gain higher levels of
understanding, retention and engagement.
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4.0 Differentiation on the basis of cognition or thinking

4.0 Differentiation on the basis of cognition or thinking

Whole educational curricular have been based around the notion of differentiation on the basis
of cognition. There is a premise that people think at different levels. Related to this is the notion
that there are different types of thinking.

Proponents of this basis of differentiation include Benjamin Bloom (1956), Anderson and
Krathwohl (2001), Edward De Bono and Howard Gardner.

4.1 Bloom and Anderson and Krathwohl

Level of thinking Thinking skill Action verbs
Recognising
1 Remember
Recalling
Interpreting

Exemplifying
2 Understand
Classifying

Summarising



Inferring
Comparing
Explaining
Executing

3 Apply
Implementing

Differentiating
4 Analyse - Organising
Attributing

Checking

5 Evaluate
Critiquing
Generating

6 Create . Planning

Producing

Table 1: A hierarchy of thinking skills, Source: P Armstrong: Bloom’s taxonomy, from
https://cft.vanderbilt.edu/guides-sub-pages/blooms-taxonomy/

Levels of Knowledge
Features
knowledge level

- Knowledge of terminology

1 Factual
knowledge - Knowledge of specific details and elements
- Knowledge of classifications and categories
Conceptual . .
2 - Knowledge of principles and generalisations
knowledge
- Knowledge of theories, models, and structures
5 Procedural - Knowledge of subject-specific skills and algorithms
knowledge - Knowledge of subject-specific techniques and methods


https://cft.vanderbilt.edu/guides-sub-pages/blooms-taxonomy/

- Knowledge of criteria for determining when to use
appropriate procedures

- Strategic Knowledge

. - Knowledge about cognitive tasks, including appropriate
4 Metacognition .
contextual and conditional knowledge

- Self-knowledge

Table 2: A hierarchy of levels of knowledge; Source: P Armstrong: Bloom’s taxonomy, from
https://cft.vanderbilt.edu/guides-sub-pages/blooms-taxonomy/

4.1.1 Implications for tutors

There are important implications for tutors when considering differentiation on this basis of
cognition. The most important is how to structure how concepts are explained, activities
designed and what order to sequence academic work. It also means that tutors must appreciate
the difference between types of knowledge and action verbs so that they can train students to
understand what is required when given academic tasks.

4.2 Multiple Intelligences

Gardner suggested that people have eight different intelligences instead of one single
intelligence. These intelligences are:

¢ Linguistic intelligence— understanding of words and language

¢ Logical-mathematical intelligence— understanding number and logic

o Spatial intelligence— understanding visual symbols and representations

o Bodily-Kinesthetic intelligence— tactile understanding and skill and coordination
e Musical intelligence— understand music, read music and make music

e Interpersonal intelligence— understanding others and social relationships

o Intrapersonal intelligence— understanding oneself and one’s own motivations

¢ Naturalist intelligence— understanding the environment and natural systems

Gardner posited that schools tend to teach to only two types of intelligence: linguistic and
logical-mathematical to the almost total exclusion of the other intelligences.


https://cft.vanderbilt.edu/guides-sub-pages/blooms-taxonomy/

4.2.1 Implications for tutors

Differentiation or what Gardner called “Pluralisation” is “the idea that topics and skills should be
taught in more than one way, activates individual’s multiple intelligences.” This means that using
a variety of approaches to learning will support students and can assist them to be able to think
about the subjects from various perspectives, deepening their knowledge of that topic

(Gardner, 2011b).

Note

A common misconception about the theory of multiple intelligences is that it is synonymous
with learning styles. Gardner states that learning styles refer to the way an individual is most
comfortable approaching a range of tasks and materials.

Multiple intelligences theory states that everyone has all eight intelligences at varying degrees
of proficiency and an individual’s learning style is unrelated to the areas in which they are the
most intelligent. For example, someone with linguistic intelligence may not necessarily learn
best through writing and reading. Classifying students by their learning styles or intelligences
alone may limit their potential for learning.

Research shows that students are more engaged and learn best when they are given various
ways to demonstrate their knowledge and skills, which also helps teachers more accurately
assess student learning (Darling-Hammond, 2010).

Source: Marenus, M. (2020, June 09). Gardner’s theory of multiple intelligences. Simply
Psychology. https://www.simplypsychology.org/multiple-intelligences.html

4.3 De Bono’s Six Thinking Hats

Edward De Bono, who coined the term ‘lateral thinking’, created an approach to problem-
solving based on different perspectives. He created the Six Thinking Hats model in order to help
people to see problems or issues from multiple perspectives.

You and your team members can learn how to separate thinking into six clear functions and
roles. Each thinking role is identified with a coloured symbolic “thinking hats,” you can easily
focus or redirect thoughts, the conversation, or the meeting.

White hat The White Hat calls for information known or needed. “The facts, just the facts.”



Yellow hat The Yellow Hat symbolises brightness and optimism. Under this hat you explore the
positives and probe for value and benefit.

Black hat  The Black Hat is judgment — the devil’s advocate or why something may not work.
Spot the difficulties and dangers; where things might go wrong. Probably the most powerful and
useful of the hats but a problem if overused.

Red hat The Red Hat signifies feelings, hunches and intuition. When using this hat you can
express emotions and feelings and share fears, likes, dislikes, loves, and hates.

Green hat The Green Hat focuses on creativity; the possibilities, alternatives, and new ideas.
It’s an opportunity to express new concepts and new perceptions.

Blue hat The Blue Hat is used to manage the thinking process. It is the control mechanism
that ensures the Six Thinking Hats guidelines are observed.

Source: https://www.debonogroup.com/services/core-programs/six-thinking-hats/

4.3.1 Implications for tutors

In order to teach students to appreciate, or think about, different perspectives to issues,
challenges or problems, this technique can be used. As they take the perspective associated
with each hat, they exercise different thinking skills. So, tutors can use this selectively when they
are tutoring in order to build robust thinking skills in this regard.

4.4 Using and applying Thinking Routines

Harvard University Graduate School of Education has developed a huge range of strategies
under its mission of Project Zero. This project, which commenced in 1967, sought to
“understand and enhance learning, thinking and creativity for individuals and groups in the
arts and other disciplines.” There are over fifty different thinking routines or approaches to
thinking in the suite of thinking options offered by Project Zero Thinking Routine Toolbox. They
can be found here:

http://pz.harvard.edu/thinking-routines#CoreThinkingRoutines

4.4.1 Implications for tutors


https://www.debonogroup.com/services/core-programs/six-thinking-hats/

As with the other models, this approach helps tutors to engage students in different ways and
support the development of their critical thinking skills. Consequently, tutors should familiarise
themselves with the routines, try them and integrate what they can into their regular practice.

4.5

Wiggins and McTighe Six Facets of Understanding

McTighe and Wiggins (2004)l introduced the concept of six facets of understanding which they
delineated as follows: explain, interpret, apply, perspective empathy and self-knowledge

The six facets of

understanding

Explain

Interpret

Apply

Perspective

An explanation of each facet

This is done via generalisations or principles
which provide justified and systematic
accounts of phenomena, facts and data;
making insightful connections and provide
illuminating examples or illustrations.

This is done through telling meaningful
stories, offering apt translations, providing a
revealing historical or personal dimension to
ideas and events; making it personal or
accessible through images, anecdotes,
analogies and models.

This is done through effectively using and
adapting what we know in diverse and real
contexts. That is, we can “do”, or demonstrate
mastery over the subject.

This is demonstrated by seeing and hearing
points of view through critical eyes and ears.
That is, having the capacity to see the ‘big
picture’.

Relevant performance verbs

Demonstrate, derive, describe,
design, exhibit, express,
induce, instruct, justify, model,
predict, prove, show,
synthesise, teach.

Analogies (create), critique,
document, evaluate, illustrate,
judge, make meaning of, make
sense of, metaphors (provide),
read between the lines,
represent, tell a story,
translate.

Adapt, build, create, de-bug,
decide, design, exhibit, invent,
perform, produce, propose,
solve, test, use.

Analyse, argue, compare,
contrast, criticise, infer.


applewebdata://29C4D370-A792-4C5B-AB86-8EECD0F78A59/#_ftn1

This is done through finding value in what
others might find odd, alien or implausible. It Assume role of, believe, be

Empathy may also take the form of perceiving like, be open to, consider,
sensitively on the basis of prior direct imagine, relate, role-play.
experience.

This is done through the demonstration of
meta-cognitive awareness, the perception of
the personal style, prejudices, projections and
Self-knowledge habits of mind that both shape and impede
our own understanding, being aware of what

Be aware of, realise, recognise,
reflect, self-assess.

we do not understand and reflecting on the
meaning of learning and experience.

4.5.1 Implications for tutors

As with the other models, this use of this model can assist students to develop their critical
thinking and creative thinking skills. Consequently, tutors should familiarise themselves with the
facets of understanding and their performance or ‘action’ verbs. They should, try them and
integrate what they can into their regular practice.

[1]McTighe, J. and Wiggins, G. (2004), Understanding by Design Professional Development
Workbook, p161, ASCA, Alexandria, VA, USA
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‘mastery over i
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This is demonstrated by seeing and hearing
points of view through critical eyes and ears.
That is, having the capacity to see the 'big
picture’.

Analyse, argue, compare,
contrast, criticise, infer.

This is done through finding value in what
others might find odd, alien or implausible. It
may also take the form of perceiving sensitively

Assume role of, believe, be like,
be open to, consider, imagine,
relate, role-play.
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Quiz

1.0 About differentiation

Question 1 of 20




According to Edgar Dale's Cone of Experience, how much do students tend to recall of what
do, if they perform a presentation?

50%
90%
80%
70%
Question 2 of 20

According to Edgar Dale's Cone of Experience, how much do students tend to recall of what
they say and write?

70%

50%

30%

90%

Question 3 of 20

What does, "learners are multi-modal" mean?

Students need to adapt to the variety brought by tutors

Students will learn through many different ways

Tutors need to use technology as well as paper-based resources

Tutors need to demonstrate how students should learn through many different approaches
Question 4 of 20

What are performance verbs or cognitive verbs?

They are characterisations of what tutors should want their students to do
They are actionable activities that lead to a growth mindset for students
They are command terms that direct the students to do particular things
They are words that indicate levels of cognitive understanding

Question 5 of 20



According to Edgar Dale's Cone of Experience, how much do students tend to recall of what
they have seen?

40%

30%

20%

10%

2.0 Differentiating on the basis of engagement

Question 6 of 20

What range of resources and materials should be considered for each tutoring session?
Visual, spoken and mobile

Textual, online and electronic

Sensory, electronic and virtual

Paper-based, electronic and tactile

Question 7 of 20

In respect of understanding engagement what is the purpose of a tutor self-audit ?
It is a necessary step in fulfilling the requirements of becoming an educator

It is a desirable process for tutors to go through each year to determine whether they are fit to
be tutoring students

It is an important element of reflective practice that should generate a range of new ideas for
each class the tutor take

It helps the tutor clarify if their approach and range of strategies is likely to be engaging and to
generate interest from students

Question 8 of 20

When doing a self-audit, what is the follow up question to ,"how well do | understand how
my students learn?"

"In what way am | accommodating how they learn so that they can learn best and build
confidence and self-efficacy?"



"In what ways do students show me they are prepared to learn so that | can help them to help
themselves as learners?"

"What do they bring to the session in terms of their learning to demonstrate interest in
improving themselves as learners?"

"When is the best time to do the tutoring to maximise the student's likelihood of learning best
so they can improve their self-confidence as learners?"

Question 9 of 20

What is the relationship between tasks that require focus and concentration, and the levels of
student interest?

Tasks that require concentration can be quite interesting for students

All tasks can be interesting if they are presented in ways that engage students, despite their
need to focus

All tasks are intrinsically interesting when students are motivated to learn
As tasks require more focus and effort they become less and less interesting for students
Question 10 of 20

Which of these is NOT an issue that would result from gamification?
Students will improve their focus on offline tasks if gamification is a reward
Students may seek immediate reward in their learning

Students expect learning to be entertaining

Students may find offline learning harder and less interesting

3.0 Differentiation on the basis of sensory engagement

Question 11 of 20

Which sorts of learners tend to learn through moving, doing and touching
Sensory

Visual

Auditory

Kinaesthetic



Question 12 of 20

Which of the following is NOT a strategy for kinaesthetic learners?
Skim through reading material before reading it in detail

Memorise or drill while moving

Use tunes or rhymes as mnemonic devices

Make models or role plays to physically experience learning
Question 13 of 20

Which of these strategies is not likely to support visual learners?
Use flow charts and diagrams for note taking

Use colour to highlight important points in text

Use annotation and write questions while reading

Use graphics or symbolism to reinforce learning

Question 14 of 20

Which of the following is NOT a means by which auditory learners learn?

Learn best through verbal lectures, discussions, talking things through and listening to what
others have to say

Think in pictures and need to create vivid mental images to retain information

Think in words rather than pictures

Learn through listening

Question 15 of 20

How can we use our understanding of auditory working memory to assist auditory learners?
Have them speak through all of the answers they already have completed

Have them read all of the questions they are going to attempt before they start the first one
Have them read out loud any questions they are going to do

Have them talk to others while they are doing their academic work

4.0 Differentiation on the basis of cognition or thinking



Question 16 of 20

What did Gardner call differentiation?
Particularisation

Pluralisation

Multiplicity

Variation

Question 17 of 20

Which of these is an action verb associated with the level of cognition called
"understanding"?

Inferring

Recalling

Critiquing

Implementing

Question 18 of 20

Who developed the notion of "Understanding by Design"?
Krathwohl and Anderson

Wiggins and McTighe

Bloom and Krathwohl

Gardner and De Bono

Question 19 of 20

What are Thinking Routines and their relevance to differentiation?

Thinking Routines are widely used thinking tools that should be used so that tutors are role-
modelling thinking in everyday life

Thinking Routines adopt thinking skills that build on the visual-auditory and kinaesthetic model
of learning

Thinking Routines help students to create good thinking habits and structures so that it
becomes routine



Thinking Routines help tutors to engage students in different ways and supports the
development of their critical thinking skills

Question 20 of 20

What are Wiggins and McTighe's Six Facets of Understanding?
Outline, interpret, apply, perspective, empathy and self-knowledge
Explain, interpret, assess, perspective, empathy and self-knowledge
Explain, interpret, apply, perspective, empathy and self-knowledge

Explain, interpret, apply, perspective, creativity and self-knowledge

explanation, interpretation, application, perspective, empathy, and self-knowledge

Applying Howard Gardner's theory of multiple intelligences in tutoring means recognizing and
catering to diverse learning styles and strengths to enhance student engagement and
comprehension, leading to more personalized and effective learning experiences.

Integrating interpersonal skills into the teaching of literacy and numeracy will ensure that
students can relate better to others

Extending verbal/linguistic and mathematical/logical forms of thinking into all activities will
boost student understanding and learning

Embedding language, language forms and movement into the teaching of all subjects will lead
to greater retention and application

Using a variety of approaches to learning will support students and can assist them to be able to
think about the subjects from various perspectives, deepening their knowledge of that topic

XXHXXXXXXXKXXXXKKXXXXKXKXXXXIXXXXXKXXXXKXXXXXXKXXXXKXXXX
XXXXXXXXXXXXXXXXXXXXK

Question 3 of 20



In order, which is a list with a low-order, medium-order and high-order thinking skills?
Identify, explain, recount

list, demonstrate, evaluate

Describe, explain, detail

List, outline, state

XXXXXXXKXXXXXXKXKXXXXXXX

Question 6 of 20

If a student is motivated by teamwork what is a strategy to support them?

Help them to learn how to become more individually competitive

Help them to learn to learn from others in the group

Help them to see how they can best contribute to the groups they are in

Help them to set goals around their own, rather than others' learning
XXXXXXXXXXXXXXKKKXXXXXXXKKKXXXXXXXXKKKXKXKXK

Question 7 of 20

Which is NOT an aspect that is central to gaining and holding student attention?
Making sure there is relevance to the student and their goals

Aligning the material with the student's experience so it is relatable

Linking material directly to exams and assessment

Generating interest in the topic or material
XXXXXXXKRXXXXXKKKHKKXXXXXXKKHKKKEXRXXXKKKKKXXXXXXXKKKKKKXXX

Question 8 of 20

If students are self-motivated goal setters what perspective can a tutor take?



The tutor needs to separate these students from others and make sure they do all their work
individually before they are involved in any group work

The tutor needs to provide plenty of reinforcement and teach these students how to engage in
competitions

The tutor can take the role of mentor and guide and support the student as an expert coach

The tutor should provide plenty of structure to help the student follow what has to be done to
be successful each time

XXXXXXXXXXXXXXXKEXXKEXXKKKXKKEXKKXXXXEXXKXXKXXXKXXX
Question 12 of 20

Which of the following is NOT a particular feature associated with those who have strong visual
acuity?

Think in words rather than pictures

Think in pictures and need to create vivid mental images to retain information
Learn through seeing

Enjoy looking at maps, charts, pictures, videos, and movies
XXXXXXXXXXXXXKKKKKKEXXXXXKKKKKKXRXXXKKKKKKXXXXXKKKKKXK

Question 15 of 20

Which particular type of learners could find this sentence highly confusing, "At the end of the
day, the poster you created is all bells and whistles..."

Visual learners

Kinaesthetic learners

Self-motivated learners

Auditory learners

XXXXXXXXXRXXXXXKKKKKXXXXXXKKKKXXXXXXKKKKXKXXX XXX

Question 16 of 20

What is NOT a benefit of applying De Bono's Six Thinking Hats to problems?

It can help students to understand different perspectives



It can assist in the development of critical thinking skills

It can assist with values clarification

It will ensure that students learn to empathise with different viewpoints
XXXXXXXKEXXXXXKKKKKXXXXKKKKKKXXXXXKKKKKKKXK

Question 19 of 20

What is the implication of multiple intelligences on tutoring practice?

Integrating interpersonal skills into the teaching of literacy and numeracy will ensure that
students can relate better to others

Extending verbal/linguistic and mathematical/logical forms of thinking into all activities will
boost student understanding and learning

Embedding language, language forms and movement into the teaching of all subjects will lead
to greater retention and application

Using a variety of approaches to learning will support students and can assist them to be able to
think about the subjects from various perspectives, deepening their knowledge of that topic



